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LANGUAGE TRAINING - HULL 


Study of the Initial Group of Public 
Servants who Completed the French Course 


at_the Hull Language Training Center 


Introduction 


In June, ol ee eee federal public 


servants finished the first series of French courses offered by the 
Civil Service Commission at the Hull language school. It was a new 
experiment by the C.S.C. with the general aim of making the federal 
public service more bilingual. Jean Mare Hamel, then secretary of 
the CSC, had been assigned to launch the school and organize the 
first courses. Having consulted linguistic specialists from Laval 
and the University of Montreal, the "Voix et Image de France" method 
(see appendix II) was adopted. This audio visual system of French 
language instruction was developed in France by the Ecole Normale de 


ot. Cloud. 
ne © 


Composition of the Groups of Students 


After a battery of preliminary tests designed to separate 
the students according to their ability in French, the 32 public 
servants were assigned to one of the three groups which corresponded 


most to tneir own level of French. 


Among the candidates who underwent these tests, eleven were 
placed in group A. These students had little or no knowledge of 
French. Their classes began February 16, 1964 and continued on a 
full-time basis {six hours per day) until June 19, 1964 (i.e. 17 weeks). 
This first group completed 29 of the 32 lessons in the first phase 


olgcune V.l.F., program. 


Group B also included eleven persons who were slightly more 
advanced in French. These students began classes March 16, at half 
time (four hours per day) and continued for 14 weeks, completing 


ondy <0 of the 32 lessons. 
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The courses for all three groups were discontinued in 
June, because the various departments, with the advent of summer 
vacations, could no longer spare the personnel. Eight members of 
groups B, however, eventually returned in the fall of 1964 (after 


our interviews) to complete the remaining 12 lessons. 


The most advanced class, group C, was composed of ten members 
who attended their lessons four hours a day for 11 weeks. Although 
this group spent less time in the Hull centre than did the other two, 
all 32 V.I.F. lessons were covered. Since these students began the 
cycle with already certain ability in French, they were able to 
progress at a fairly rapid pace, and, consequently, complete the whole 


first phase of 32 lessons. 


Goals of the Study 


Since this new C.S.C. program aims at increasing the level 
of bilingualism in the federal service, it is natural that the Royal 
Commission on Bilingualism and Biculturalism be particularly interested 


in the first results of the courses. To this end, we have undertaken 


this present project with the following specificl objectives: 


Cy bai Of evaluate the results of the training program by 


forming an assessment of how effectively the subject 
can communicate in French; 
(2) To determine the extent to which the French which 
has been learned is of use at work. 
a Ss 
(3) To determine the opinions and gauge the attitudes 
of the subjects with respect to the course and to 


bilingualism in the federal public service. 


The study of the original 31 Hull center students was 
conceived as a pilot project. It was expected that further studies 


of a similar type would be undertaken using the present one as a guide 


and reference. 
Method 


The best way of obtaining this information was to interview 
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the students themselves. After interviews with the directors of the 
Hull school by research members of the commission, a detailed question- 
naire was prepared for the purpose of interviewing this first group of 
students (see appendix II). Since their number was small, we decided 
to speak to all the members of the three groups. Except for one 
individual in group C (who was in Egypt) all were duly contacted. 

They were interviewed by three bilingual members of the research 
division (two French-speaking, one English-speaking), about four to 
five months after the end of their courses. Each interviewer dealt 
with roughly a third of each of the three groups. These interviews 
lasted between 45 and 90 minutes. The questionnaire was reviewed 
after the first two interviews and the content was slightly modified 


for the purposes of precision and clarity. 


To process the results, the questionnaire was divided into 
three separate parts, as follows: (1) M. Collin analysed the replies 
to all questions concerned with the personal characteristics of the 
students (section B, section C 1, 3, 4 - see appendix II). (2) P. Lyman 
treated all information which dealt with the results of the course 
(sections A, C 5, 6, 7, 8); (3) C. Desjardins surveyed the reactions, 
opinions, and attitudes towards the course and bilingualism in the 
federal administration. (séction C2; 9/10, 11): Our object in 


splitting the analytical process into three parts was to maintain the 


same standards of evaluation of particular information among all students. 


Therefore, each interviewer independently analysed his 
specific section of the questionnaire and wrote a preliminary report 
on it without touching upon the matters treated by the other two 
interviewers. The three reports were subsequently reviewed and 
criticized at several committee meetings comprising the three inter- 
viewers and H. Benoit, the head of the project. A statistical advisor, 
D. Ledoux, also participated in these discussions. Following the 
suggestions put forward during these reunions, the three interviewers 
rewrote their separate analyses, and the subsequent reports were again 
debated at length. Once these operations had been completed, P. Lyman 


prepared an intesrated report, in English, based on the three separate 


4 on i 


- i - 


reports with the additional changes agreed upon in the second series 


of meetings. 


Limitations of this study 


eee satin 


Before passing on to the report on the material acquired 
from the interviews, it is necessary to emphasize the numerous 
limitations of this study. For example, the school was entirely new 
and the students of our study were taking the very first courses. 
Therefore, the school was still encountering numerous methodological 
and organizational problems, such as defective equipment and the 
recruiting of the students which wouldnot always be effected according 
to predetermined criteria. (This topic is dealt with at length in later 
sections). On the other hand, the research project was originally 
designed as a pilot study, but it became more involved and thorough 
than we had expected. Also, our questionnaire was not perfect: certain 
questions were of little use, while others should have been more complete 
and better phrased. Finally, our methods of analysis of the question- 
naires were not always very scientific. 


In the light of these numerous limitations, it would be 
SR. Aen Ce eees 


unwise to judge the value of French instruction in the public service 
solely on the results of this first experiment. For example, one of 
the goals of our project was to determine the extent which the former 
students could express themselves in French. Normally, they would be 
expected to be able to show some sign of ability in French after the 
completion of the course. However, it was not the expectation of the 


Hull authorities that their students would become completely bilingual 


an Buch # Short tame. 


Consequently, we cannot be confident that our study has 
established what results may be expected from such a course in the 
future. the limitations we have mentioned must be taken into 
consideration. However, our efforts will. at least permit us to pertect 
our questionnaire and improve our methodology for the ensuing research 


into lanpuage training propratis. 
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This report " comprised ot three parts. The first one 
is a description and analysis of the personal characteristics of the 
31 students in the 3 groups. Part II presents an analysis of the 
results of the course as viewed by these first students, and the 
evaluations of those who conducted the interviews. Finally, part IIl 
deals with the reactions, opinions, and attitudes of the students 
vis-a-vis the course and on bilingualism in the federal public service 


in general. 


The report concludes by a general assessment of the subject 
leading to recommendations for the future of French courses as well 


as for further studies. 
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PERSONAL CHARACTERISTICS 
; Introduction 


For the purposes of evaluating as accurately as possible 
the results of the first French courses offered by the Hull center, 
we considered it important to obtain certain personal details about 
the public servants who took the course. Therefore, the first part 
of our report consists of a description and analysis of the following 
information: | 
(1) their age group, (2) their paving of origin, (3) their ethnic 
origin and family connection with French, (4) their department, 

(5) their position, (6) their educational level, (7) their French 
instruction prior to the course, (8) their experience in a French 
milieu, (9) their state of French prior to the course, (10) their 
use of French prior to the course, and finally (11) their reasons 
for having taken the course. Where it may be of significance, we 


shall attempt to correlate certain of these factors. 


Lite Age Groups 


Table (1 
| A B c 
less than 30 ~ 1 - 
30 - 39 years 6 2 
LO = 49 years 4 8 4 
50 and over 1 A s 


The members of groups A and C are quite similar in age, 
while those of group B appear to be, on the whole, older. The Hull 
center intended that the students be confined to the 30 to 50 age 

» group. According to table (1), there were only two exceptions among 
the 31 students: one in group B (age about 28) and one in group A 


(apee5l)..* 


Ina very elementary comparison between the age of the 


student and his relative progress in French, there is no general 


conclusion which car. be drawn. In group A there was a tendency for 
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the older classmates to succeed better than their younger counter- 
parts. In group B the older students were weaker in comparison with 
the young ones. Group C shows no tendency either way. Age is only 


one variable, and in this case one which was not significant. 


Re Province of Origin 


Table (2 

A B c 
B.C. 3 a - 
Alta. 2 4 os 
Sask. 2 = ~ 
Man. 2 - = 
Ont. 2 re 6 
N.S. - i 3 
Great Britain ~ us - 


Fifteen of the total group of students were natives of 
Ontario, while the others cam from the western provinces and Nova 
Scotia. There was no one from English-speaking Quebec. The most 
striking feature in the table is the heavy western representation 
in group A ( 9 out of 11 students), while groups B and C are composed 


predominantly of people from Ontario. 


As far as French is concerned, the province of origin seems 
to have no influence on the individual progress of the students. A 
comparison between province and results produced no important pattern 


for any particular province. 


ou Ethnic origin and family connection with French Canadians 


We did not consider it necessary to analyze the replies to 
questions B 4 and B 5 pertaining to ethnic origin and family connection 
with French. It would add nothing useful to our study, since almost 
all of the students were of British origin (according to the census 
‘definition) and only three of them had relatives who were French 


speaking. 


fteh 
. . ee eS i 
E B 7 = ; -2i¥ 
: eo wes - 
~ f° * aLetix Bar le :5) 


to eoviten o16w eynebuse to quoTy CIOS od? To asovitT 
ral bun epecsivors cxniuah GH aaa aie Windies aR? ottite obtedao 
deum ont -ootent shtineie-dehigaal MOtt @f0 On eaw seonT 829098 





Adbsasnoogtqet sriodaew weed ‘edt et vite? ede a) eiugest giitite 


beeogmos Sus 2 hae "@ aquors ot bit a (evasbuse Lo 400 @ oa quien ae 
-onxpario moek BAQvOS to y{taenimobetg 


emese Big ico ‘Lo - Some: ng ode “ella ei soaett ez tH aA 
A 48dnebute ot Yo snorgotg (suk bbe: ant ao sonoutiat on svat og 
ried taq sous gm on Boosibory etiuase Bite eontworg novwied RoR LTE {moe 
; -egitbirorra ve Lu ibang ‘itis <8 





ot eetiges edt esyfens.oz (seen aoen il Sebiemos gon bib ei, 
noljoomnos yitme) bas nigize oinize OF Briniasteq 74 btn # GE enoivesup 
teomls ovate bude 4180 Od | iifiesi aahtison bbs > Law gi HAeTi Ag tw 
euene® add oF gathio296) nigsxo debtind ‘ko #t9v ednehude sig Jo Ls 
donsa¥ siew ofw seviteles fad med? lo scowls vine Sak lemesiaried 


_— Bridlesgqe 





( 


as Departments 


In general, the federal public service was widely 


represented, since students who took the course were employed 
cen eee ong ren a SE al ES) SS 





a 





by 16 different departments. The departments which furnished the 
ogee idasen Were Tpanscore end the C.S.C., each providing four; 
The Dominion Bureau of Statistics and National Defence supplied 
three students each. The 14 other departments each had one or two 
representatives. While there was a diversity of departments, such 
important ones as External Affairs and Finance did not have any of 


their personnel participate in there first courses. 





5 Position 
Table (3) 
CLASS A B Cc 
generalist 13 9 5 
specialist - 2 4 


The Hull center officials recruited public servants 
who held fairly important positions in the federal hierarchy. 
While there was no fixed rule, they generally sought government 


employees with a salary of $8,000 or more. 


The above table illustrate that the majority (25) of the 
students belonged to the generalist classes. Seventeen of these 25 
held university degrees in various disciplines, but they all occupied 
positions with administrative responsibilities. Most of them were 
fairly highly placed in the hierarchy of their division, since 19 of 
the 31 persons interviewed were either directors, supervisors, or 
assistant heads of division. Almost all of them had under their 


direction several subordinates, whether English or French speaking. 


The other members of the three groups (6) belonged to the 
specialist classes. These public servants were generally involved 
in work which was directly associated with their field of study. 


They were all university graduates. 
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as Level of education 
Table (4) 
A B c 
High school only 6 2 ~ 
University 5 9 , 9 


The majority (23 of 31) of the students had been to 
university, while the others had only completed their high school 
education. The progression in the number of university graduates 
from group A to group C is obvious from table (4). It would seem to 
indicate, as one might expect, that those who have been to university 
would generally be more advance in French than those who had not 


continued their studies after high school. 


Ts French instruction prior to the course 
Table A 

French courses 

during school career A B Cc 
None af at = 
1 to 5 years 10 3) 3 
6 to 10 years - 3 5 
ll years or'‘more ~ | - ui 


We asked each of. the interviewees how many years they had 
studied French during their school years, whether at the high school 
or university level. Since it had been many years since they were in 
school or college, the Hull students found it difficult to recall the 
length and frequency of the French classes. Generally, however, they 


consisted of 2 or 3 weekly periods of about 50 minutes each. 





As the above table indicates, the: ly one person 


who had not studied French during his student days. The number of 





years of French study varies according to the time spent at school 
or university. Therefore, those who went to college generally took 
more French courses than those who only finished high school. The 


result is a direct relation betwern the level of education (see table 
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(4.)) and the placement into one of the three groups, A, B, and C. 


On the subject of French courses prior to the V.I.F. one, 
we asked the students whether they had taken any other formal 
French courses since they had finished school or university. Their 
replies whether they had taken night courses or some other French 


course since the end of their studies are recorded in the following 


table. 
Table (5 B 
Further French Courses A B Cc 
none | 9 7 : ») 
one or two courses. | 2 4, 4 


A third (10) of the students claimed to have taken 
a ce 


Reese a See 


further French courses after they had finished their formal education. 
TT i nena eA enesencesntmnerpaanao ee Seas ence A Ae eA aS 

It is not surprising to note that there were more students in the 

advanced than in the beginner's levels who had taken extra French 


courses. . 


8. Experience. in a French milieu 


Although we posed the question simply as "work experience 
(location, etc.)" (see appendix I, section B 9), we were primarily 
interested in any experience of the students in a Franch-speaking 
area. While discussing their work experience, interviewees often 
mentioned that they had visited or resided in French areas in other 
than working situations. In the table below, we placed in the 
category "yes" all those who claimed to have lived in such an area 


for a period of at least a month whether on vacation or at work. 


Table (6 
French speaking area 
innabited A B C 
yes 2 A 3 
no 4 fe 6 
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This factor of spending a certain time in a French 
milieu does not seem to have been very significant in relation to 
progress in French. Although 9 individuals lived in such an area, 
it did not necessarily mean that they used French as the language 


of communication in their business or social contacts. 
9. otate of French prior to the course 


In C 3 of the questionnaire, we asked the students to 
give their own evaluation of the level of their French at the 


moment they began the Hull course. 











Table (7) 
otate of French prior to the course A B Cc 
RW§ RWS RWS 
none Wie & 2.6 6 ~ ad 
limited | ik, BG WEEN SBR Om Oe FLly 
considerable --- 5 - = & a 
R - read 
W - write 
S - speak 
We feel that these figures must be interpreted with a. 


ee 
BO nl 


good deal of reservation because of the limited number of categoris 
(there was only the .choice of "none", "limited", or "considerable"). 





Also, these categoris were probably not interpreted the same way 

by everyone. There is no doubt that certain students had the tendency 
Heap eersr imate their knowledge of French, while in a few cases, they 
underestimated it. For exemple, one individual in group C, which was 
the class where all the more advanced students were placed, claimed 

he could not speak French at all before the beginning of the Hull course. 
All other members of this group replied that they could speak French 

to a certain extent. It is quite possible that this fellow under- 
estimated his French ability or he chose higher standards that the 
others for his basis of judgement. Another student of group C believed 
his ability in French to have been "considerable" before the Hull 


course. He probably either overestimated his capabilities, or did not 
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apply the same standards as the others to the "considerable" 


category. 


If we compare the three groups, A, B, and C, the differences 
among them become readily apparent. In group A it appears that there 
was little prior knowledge of French, while the general level of 
group B students was appreciably higher. Group © was correspondingly 
more advanced than B. Because of the initial attempt to place the 
students in classes according to their ability, such a progressive 


pattern was expected. 


205 Use of French at work prior to the course 


a 


To determine to what extent French was used for daily 
office purposes before the course, we asked the students (in question 
C 4) to estimate how much French they used at work prior to the course. 
As in the previous question, the reply categories were not clearly 
defined, consequently the interpretation of table (&) must take 


this reservation into account. 


Table (8) 
Use of French at work A B Cc 
prior to the course 

R W S) R W S R W NS: 
none ; nae 1 10 2 & 9 rh 6 
limited id; - an & 2 Z 3 3 6 
considerable - ~ ~ ob ii ~ 2 - - 
R - read 
W - write 
S - speak 


From the Table it appears that these public servants, in 
general, used little or no French in the course of their office 
operations In fact, 16 of the 31 students claimed not to read 
French at work before the course, 25 did not write it and 22 did not 
speak it at all. Only three of them said they read French considerably 
and only one seems to have written it a great deal It may be noted 


thet no one felt he spoke French a considerable amount at work. 
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In examining the Table group by group we notice a number of 
Significant differences. On the whole the use of French by group A 
students was nil. There was more use of French by group B but here 
again, aside from reading, its members did little business in French. 
In group C there were six (of 9) students who claimed to have spoken 
French to a limited extent at work. To a certain degree, then, the 
original assignment of the students into the three groups followed 


the amount of French each one used at work. 


ll. Reasons for having taken the course 


We then asked the students why they took the course in the 
first place (Cl). To aid the classification of the answers, we 
established five possible types of reply: (1) immediate work 
requirements, (2) future work or career, (3) pressure from someone, 
(4) bonne entente, (5) other reasons. We did not mention these 
categories to the interviewees,however, we simply asked them to 
give their own comments. It was then up to the interviewer to tick 
(or complete as in option (5) - "other reasons") the appropriate 
category, indicating the order in which the subject gave his reasons. 
For the analysis of this question we have grouped together certain 
categories and limited the answers to their first two choices. In 


some cases, of course, only one reason may have been given, 


Table (9) 
Reasons for having taken the course 


pressure 6 ~ A - 2 - 
work requirements 3 | 2 3 5 2 4 
personal interests 2 5 6 3 4 - 
no special reason - - i - ul - 


lst - first reason 
2nd = second reason 
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Again we must express certain reservations regarding the 
interpretation and classification of the answers. The question 
itself was vague and we ays able t6 Our replies 
as accurately as we would have preferred. 

To become a student of one of these language courses, an 
application was submitted to the Hull centre. However, this was not 
necessarily are result of a personal step on the part: of the prospective 
student. In recognition of this fact, we placed in the category 
"pressure" all students whose main reason for participating in the 
course was the intervention of one of their supervisors; they did 
not apply on their own initiative. The term "pressure" was used 
loosely, and we did not always employ the strongest sense of the 
word. For example we included in this category answers such as: 

“my deputy minister strongly recommended it", "I was sent without 
being asked", etc. 

The second category, “work requirements", did not present 
too many difficulties. We included here replies such as “relations 
with the Quebec public", "it could be useful at work", etc. 

Finally, the category "personal interests", is a. catch-all 
for the various reasons which the students gave, reasons which did 
not directly concern their work. Such questionnaire terms as "bonne 
entente" and "future work or career" were included in this group. 

As might be expected, there was a great deal of variety among the 
numerous answers recorded, The following are a few examples: "it 

is important to know French in our society", "French can be useful 
in travel", "I'm interested in bilingualism", "for my own education", 
and "future career" (3 occasions). 

Let us now turn to the analysis of the students' replies 
as they are illustrated by Table (9). In general, these public servants 
took the course for at least one and possibly several reasons. For 
our own purposes, we thought it sufficient to design .a table to show 
the first two reasons why they took. the course. The answers which 
appeared most frequently as the principal reason were the followins: 
personal interests - 12 times; pressure - 9 times; work requirements - 
8 times. The most common second reasons for taking the course in the 
first place were: work requirements - 11 times; personal interests - 


§ times. 
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In comparing the three groups, A, B, and C, we find quite 
substantial contrasts, especially group A as opposed to the other 
two. In this group, 6 of the 11 members seem to have enrolled in 
the course under pressure from someone (in three cases this pressure 
originated from the level of the Deputy Minister). However, as we 
have pointed out above, it is impossible for us to define the exact 
appears that personal interests were the primary motivational factors 
which led to the registration in the course in the first place (6 in 
"Bt and Asin: "Ci). 

Tne second reason most often given was "work requirements". 
In group B, 5 of the students stipulated this factor as the second 
reason for taking the course, while there were 4 in group C who did 
likewise. "Personal interests" was the most common second reason 
(5 times) for group A. 

In order to locate more precisely the motivation of the 
public servants who took the Hull course, we went further into the 
answers than Table (9) indicates. Relating the second reason with 
a given first reason revealed quite an interesting contrast. Only 2 
of the 6 of group A who took the course due to "pressure" gave 
"work requirements" as their second reason. The other 4 either 
stipulated some "personal interest" as their subsidiary reason, or 
did not mention any second reason. This reaction led us to ask 
ourselves why some sort of pressure was applied to bhese ayidiviapate 
Re re coures when they did not strongly feel that their work 
required it. 

Three other students, one from group B and the other’ two 
from group C, also indicated that their main reason for taking the 
course was pressure from someone. However, in all 3 cases, their 
second stated reason was working requirements. Therefore, there 
appeared to be more justification in the pressure, since they needed 


French for their work. 
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PART II 


ANALYSIS OF RESULTS OF COURSE 


Introduction 


Two of the three principal goals (see Introduction, 
"Goals of the Study") of this pilot study were to evaluate 
the results of the training program in respect to the use 
of French at work by the former students and their ability 
to communicate in the language. To inform ourselves of the 
students? ability in French we asked each one to estimate 
his own knowledge before the course (question C3), how much 
he had improved it due to the course (question C5), and 
whether he had made any progress since the end of the course 


(question C7). 


Besides this information which the students themselves 
supplied, we also have available the interviewer's evaluation 
and impressions. The students were encouraged and often 
prodded to speak French during the interviews, If possible, 
the members of the interview team made the initial greeting 
in French and continued in this language according to the 
desire and capability of the subject. If the individual in 
question indicated clearly his desire to speak English, we 
explained the purpose of the interview in English, then asked 
him.if he would be willing to carry on the interview in French, 
or if he would prefer to continue in English. If the interviewee 
chose to undergo the questionning in English, we attempted in 
most cases to induce some French conversation at a later point 


in the interview. 
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In almost all interviews (one notable exception concerned 
an interview conducted by two English Canadians in which the subject 
was extremely pressed for time), we succeeded in making the student 
say at least a few sentences in French. Therefore, up to a point, 
we were able to assess personally the ability of the public servant 


to express himself and understand French. 


This evaluation by the interviewer was not a standardized 
poe Werhe thes Unterv avera recorded their own impressions of 
‘the lege Sar rerch of gach student. It happened that most of 
the members of group A spoke very little useful French during the 
course of the interview, although there were certain exceptions. 
Participants of groups B and C spoke more French than did those 


of group A. Indeed, some of group B and C interviews were carried 


out entirely in French (if somewhat haltingly). 


Before presenting the questionnaire data we might advise 
the reader to consult appendix III for a description of the St. 
Cloud audio-visual method. The accent is on a sound oral RE An 
with a corresponding de-emphasis on reading and writing. The 
written test was not introduced until the 15th lesson, dd the 
students did not begin to read before the 22nd lesson. Therefore, 
the students, Dis eras group B which only finished 20 lessons, 
did not have a great deal of classroom practice or instruction in 


reading and writing. 


TABLES PERTAINING TO STUDENTS ABILITY IN FRENCH 


There were three questions in the interview whose answers 
are depicted in_tabular form based on the students' estimation 
of their ability in French. The first one (C3), which inquires 
into their state of French before the course, is treated in 
Part I of this report. The remaining two tables (05, C7), as well 
matt rieceen 


as the table we formulated. from the personal evaluation of the 


interviewers, are analyzed below. 
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TABLE (10) 


C5: "To what extent do you feel the course improved 


your French", 


Read — Write 
None i ba 12 
Limited bit 14 
Considerable 9 5 





Commentary on table 


Since the methods of the course were designed principally 
to improve the fluency of the students in French, it is not surprising 
that their greatest progress lies in this sphere. All 31 students 
believed that they had raised their ability in spoken French to a 
limited or considerable extent. However, the 13 students who 
indicated only a limited improvement underscore this optimistic 
picture; it is felt that such an intensive course, with its accent 
on oral practice, should have considerably improved everyone's 
spoken French. On the other hand, the majority of the participants 


felt they had also improved their reading and writing ability. 


Comprehension 


Besides the "read", "write", and "speak" categories there 
was a fourth one, not included in the questionnaire, which certain 


students mentioned spontaneously. They commented on the progress 
SE Sag AIO 


they had achieved in understanding oral French. During the course 


of 20 interviews by two members of the interviewing team, there 
were five students who made such remarks without having been first 
- asked about it. Three of the 5 believed that their comprehension 
had improved considerably, while the other two (from group A) 


indicated a limited improvement. 


One of the interviewers added the category "comprehension" 
to this particular question. Since he interviewed a total of eleven 


subjects, he received 1l replies, 9 of which were in the "considerable" 
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category. The two others (from groups A and B) said their improve- 


ment was "limited" 


Since this data is incomplete, only restricted conclusions 
can be drawn. With comments on the subject from half the students 
(15), there does appear to be a tendency for groups B and C to 
have profited most from the course in the domain of comprehension. 
Of the 5 from group A who made some reference to it or were asked 
directly, 3 "limited" improvements were recorded compared to only 


2 "considerable" ones. 


State of French since the course 


TABLE (11) a Ne 


C7: “Do you feel that your ability in French) fo the 


time you completed the course has 


Read Write Speak 
Increased 6 5 14 
Remained the same 20 21 3 


Decreased 5 5 eS at 


All three groups of students ended their courses June 19, 
1964, and they were interviewed in the period between late October 
and early November. Therefore, there was a lag of four to four 
and a half months between the completion of the courses and the 
interviews. Question C7 asked whether at the time of the interview 
the students felt that their French had increased, decreased, or 


remained about the same since the end of the course. 


"Speak" 

While two third of the "read" and "write" replies indicated 
that there was little change in these categories since the completion 
of the course, there were strong reactions in the "speak" section. 
Fourteen thought they had increased their fluency, while 14 expressed 


opposite opinions. To analyse in more detail this particular 
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phenomenon. of the "speak" category we divide this portion of the 


table into the groups A, B and C. 


TABLE (lla 


C7 "Speak" 
Aopie rae 
Increased 2 (Z 2 
Remained the same 2 a 0 
Decreased "4 3 Ps 


In this table there are two opposite tendencies for groups A 
and B, while the replies of group C are evenly divided between 
"increased" and "decreased". Most of the students in group A (9) 
had not increased their fluency in French, while 7 of ll in group B 


felt they had improved since the termination of the course. 


It is reasonable to assume tha improvement in fluency will 


result only through practice and use of the language. In later 





sections we will analyze the steps taken to develop 
French and efforts to use it at work. If we refer briefly to the 
results of this analysis, we observe that there are two patterns 
which help explain why the majority of the A students showed a 
decrease in their ability to speak, while B students displayed the 
opposite tendency. The members of group A seemed to have practiced 
their French infrequently at work and very little outside the 
office. On the other hand, the students of group B made much more 


effort in both these fields. 
"Read" and "Write" 


There is a further interesting comparison between group A and 
group B. While less important than the opposite trends which the 
"speak" table reveals, the differences between A and B students in 
the categories of "read" and "write" exhibit similar characteristics. 
Below we reproduce the figures of table (11) for categories "read" 


and "write" now divided into the three groups, A, B, and ¢. 
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Read Write 
ee BEING, ae and Bes hig 
Increased 1 5 0 0 3 it 
( Same ) o& a ce vie reer A 
Decreased L aN QO L 1 6) 


The most important characteristic in this table is the 
number of replies for the "same" category, especially evident in 
group C. This last group, being the most advanced at the outset, 
could have been expected to have been the least affected by a 
passage of time. A person who can read or write with relative ease 
will not lose or greatly improve this skill over a short period as 
easily as a comparative beginner. Therefore, unless major efforts 
have been undertaken, as have the two students of group C who felt 
they had improved their writing ability, these students would not 

ey 
show a considerable increase or decrease in reading or writing. 


We must try to discover why the students of group A manifest 
a different. trend than those of group B. In both groups, more than 
half the students believed that their writing and reading ability 
had remained the same. However, 4 members of group A felt that 
their writing skill had diminished, while there was only one in 
group B who was of the same opinion. There were 5 students of 
group B and only one of group A who increased their reading since 
the completion of the course. The "write" part of the table 
illustrates the same pattern, since 4 of A group students indicated 
"decreased" in their answers and no one filled the "increased" 
category. Only one of group B decreased his writing ability and 


3 increased it. 


If we refer again to a later section dealing 
with steps to develop French and its use in the office, we find 
explanations to this table. It appears that the students who 


increased their skill in reading and/or writing in croup .B have 
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done so through continual practice at work or in their spare time. 
None of the A group of students seems to have made much effort of 
this type. We feel that this is the principal reason why a number 
of the group B students progressed in reading and writing after 


the course, while there were almost none in group A who did so. 


.To explain why the 4 students of group A filled the "decreased" 
category for "read" and "write" is more difficult. In part it may 
be due to their lack of a previous foundation in the subject. 
Whatever they learned from the course may have been lost more 
“papidly when they made little effort to retain it, because their 


previous ability in reading and writing had been very limited. 
EVALUATION BY THE INTERVIEWER 


From the individual evaluations submitted by the interviewers, 
we were able to fabricate a table to divide the fluency of the 
students into three categories: poor, medium, and good. Each 
student was placed in one of these categories according to his 
own ability. It would be better to regard the table as a scale 
rather than three rigid classifications. We put all students 
who were incapable of expressing themselves in French (in some 
cases, those an refused to say a wore French) into the "poor" 
category. Those of the "medium" variety could speak French to 
a certain extent, but only with difficulty. "Good" students 
could speak fairly fluently; they still had difficulty, but 
could carry on a conversation in French. Below are the results 


of this classification of the interviewer evaluation: 


TABLE (12 Seg P24 
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Poor 7 3 Vie phe al 
Medium 3 6 h 1s ae 
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This table is fundamental to this report, for it treats 


one of the primordial objectives of our study - to find out how 
well students could express themselves in French. The Hull 
pte oSina ater ateati aepatoprestagradl training 
attempted. by the government. The general aim of this instruction 
is to increase the level of bilingualism in the public service. 
There are six students (those who are "good") out of our group 

of 31 who are well on the way to acquiring a working knowledge 

of French. These six, 4 from group C, one each from A and B are 
beginning to handle French to a point where they can be useful 


in this language. 


Group A 

It is our opinion that 4 of the 11 members of group A 
showed enough progress to be able to confirm that the course had 
& positive effect on their French. We would even consider that 
one of these students rates a "good" classification. As for the 
other 7, who were all in the "poor" category, we must confess that 
the course seemed to have had little effect on their ability to 
speak French. According to each interviewer, they could not, or 
would not, express themselves in French. In view of the fact 
that these eleven students had only recently completed an intensive 


French course, we must report that the results shown by these 


seven students are discouraging. 


Group B 


We should always bear in mind that this group only completed 
20 lessons. It is interesting to speculate on the progress of 
these students had they finished all. 32 lessons. At the time of 
the interviews one of them was fairly fluent, while six others 


‘were still "medium". Three of the students were "poor". 


Group ¢ 
Four students in this group showed enough prowess in spoken 
French to be classified as*"good"™. However, the components of this 


m le 


group began the course with a considerable background in French 
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instruction. Nevertheless, besides one of the "medium" students 
and the four "good" ones, it would be difficult to predict that 
the other 4 will progress in French beyond their present level. 
Uur pessimism is based on considerations such as the following: 
the fact that one student stutters badly, that two others are 
too shy and reticent, etc. Since this group was supposed to be 
the most advanced, it is necessary to explain the case of one 
student who we relegated to the "poor" category. This student 
—______ 


refused to say a word of French during the interview or at a 


later chance encounter with the interviewer (a French Canadian). 


Motivation. 





To a degree we were able to ascertain how motivated the 
students were. The general reactions noted by the interviewer, 
as well as answers to certain questions, provided information to 
their relative motivation to learn French. The only question which 
directly concerned their motivation itself was Cl which asked their 
reason why they had taken the course in the first place. This 
question was quite limited in scope... Therefore, we attempted 
to assess the degree of the students" motivation by evidence of 
their desire or lack of it to learn French. We returned to each 
qieathonnalze to pinpoint factors revealing to what extent they 
were motivated. This analysis was necessarily subjective, and 
we cannot provide an exhaustive list of indicators. However, the 
following example typifies our research: a student who had 
practiced his French continuously throughout the duration of the 
course would be considered to have been more highly motivated 
than one who had only spoken French in class. Factors such as 
whether he watched TV often, whether he forced his French on the 
interviewer, or whether he took extra evening courses in French, 
formed an important part of this study. We attempted to classify 


Nee ae 


the motivation of each student three general categories 
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oe iow: The student shows little desire to improve his 
French. He may perhaps be continuing to attend classes, 
but does not make much effort. 
wp? medium: There is greater evidence of motivation and 
9 | certain efforts to learn French. The students with a 
certain amount of motivation often speak of their great 
desire to master French without taking sufficient personal 
measures. 
Ba high: These students are motivated to the point where 


they practice systematically or else follow regular 


schedules which require a considerable sacrifice of time. 


TABLE (13) 


Evaluation of Motivation 


Hout ed thdnch ya Booted 
Low 4 1 a 8 
Medium 3 2 1 6 
High 4 8 5 17 


Since we have some idea of their competence in oral French, 
we could now review the incidence of motivation in successful 
students. A great deal of caution must be exercised in the inter- 
pretation of such a relationship, since we quite arbitrarily assigned 
the students to the various categories of fluency and motivation. 
However, a rough comparison is possible. For visual facility, each 


student was plotted on a chart which co-ordinates oral fluency and 











motivation: 
TABLE (14) 
Motivation 
A B C 
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In group A the four best students (three "medium", one 
"rood") all had "high" motivation. The 7 students of group B 
in either the "medium" or "good" category all possessed the 
attribute of "high" motivation. The four most competent of 


ered 
group C (the 4 "good" students) are similarly classified, 


The chart itself illustrates that high motivation does 
not guarantee success for groups A and B, but it has led to four 
of five C students to achieve relative fluency. It is proposed 
that a stronger background in French instruction of group C has 


been an influencial factor in: this case. 


Attitudes towards a conversation in French 

The interview and our attempt to induce the former student 
to speak French produced general reactions towards an exchange of 
words in French. We have attempted to classify the individual 
attitudes vis-a-vis a French conversation into three categories. 
To avoid misleading one-word designations we shall call them 
simply X, Y and Z. | 

TABLE (15) 
Evaluation of Attitudes Towards a 


Conversation in French 


Attitudes A B Cc Total 
X 4 | 2 7 
4 3 2 4, 9 
Z, 4, 6 2 13 


Some people were embarrassed to use their French at all and always 
tried to keep the conversation in Inglish. They were often shy 

. or reticent and are uncomfortable when obliged to speak French. 
Such students belong to category X. A second type of person would 
tend to speak (within the limitation of his competence) whichever 
language was appropriate. If these students, classified in the Y 
category, were addressed in French, they replied willingly in the 


same language. A third kind’ of attitude, which we callZ, comprises 
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the students who sought all opportunity to speak French in order 
to improve their own fluency. It is this type of individual, for 
example, who insisted on carrying on the interview in French even 
in the case of the interviewer himself being an English Canadian. 
It must again’ be emphasized that these evaluations were based 


solely on our interviews with the students. 


As might be expected there is a close ¢cérrelation between 
the figures of attitude and motivation. It is possible, however , 
that a student with a "high" motivation could have been classified 
in category "X". This condition occurred when the student was 
eager to learn French but was extremely reluctant to use it. The 
comparison between the attitudes of the students and their ability 
to speak French shows results similar to the motivation - knowledge 
table. The students who exploit all opportunities to use their 
French are more fluent than those who are less willing to speak 


French. 


Motivation and attitude: general conclusion —————_ 


After careful study of each questionnaire for motivation 












and attitude we have concluded that 17 of 31 students are highly 
motivated and only 13 of them try to practice their French whenever 
possible. Since there is a correlation between these two character- 
istics and the individual ability of the student, it would appear 
that they are desirable attributes. The Hull centre did not succeed 
in completely ferreting out the students with low motivation and 


whe had a negative attitude towards speaking French. 
USE OF FRENCH AT WORK 


A primary objective of the government's development of 
French courses is to encourage English Canadians to use the language 
more frequently at work. One of the main purposes of this project 
was "to determine the extent to which the French which has been 


learned is of use", To this end we asked each course participant 
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to estimate how much he used his French before the course at 


the present time. Two tables categorized the answers employing 
the same three levels of French as in previous questions ("none", 
"limited" and "considerable"). As is the case with the other 
tables the limited choice of answers handicapped our attempts to 
achieve a high level of accuracy. However, we solicited more 
detailed information concerning their use of French at work by 


asking a series of supplementary questions. We shall first deal 


with the two tables and afterwards return to these probing questions. 


Use of French before and after 


TABLE (16) TABLE (17) 


Ch "Use of French C6 "Use of French 
prior to the course" at work now" 
None 16 25 rap fs ay 6 
Limited Le 5 " 20 a3 19 
Considerable 3 uu 0 4 i 6 


Table (16) concerning the use of French at work before the 
course should be familiar. It has already been treated as table (7) 
in section I. We repeat it in a more condensed form here, since 
the combined totals for all groups are given rather than retaining 
the separate figures for A, B and C. Reproducing these two tables 
side by side affords us an opportunity to make some obvious 


comparisons. 


Comparison of tables (16) and (17) 


The most striking fact illustrated by this: comparison of the 
two tables is the progress in using French at work in the domain of 
ae 
speaking. There were 22 who spoke no French at work prior to the 
ey i 
course and at the time of the interviews there were only six. As 


well, 6 claimed to use French considerably in contact with French 
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Canadians, while there was no one who did so previously. There 
seems to have been less increase in French reading; nevertheless, 
table (17) shows that 20 former students were reading French to | 
a limited extent, while before the course there were only twelve. 
It must be noted, however, thas one half (15) had occasion to do 
some French reading at the office prior to the course. In the 
third category, "write" the increase in students who read to a 


limited extent was from 5 to 13. 


From one point of view these results are positive, since 


ee 


ne 
there is a general increase in the use of French at work. However, 


an increase in all fields is far from universal_and the great 
majority of replies Tie in the "limited" category. If we consider 
Petre categories of reading, writing, and speaking for all 31 
students, we have a total of 93 replies. Of this possible number 
we recorded only ll "considerable" answers. This last fact would 
seem to indicate that the results are far from outstanding. Indeed, 


as is shown more clearly in the next few pages, they would appear 


to be mediocre. 


Further comments on table (1.7) ~ use of French now 


A close examination of the table in question C6 reveals 
that the former student apparently read French at work as much as 
he spoke it. In the category "read - limited" there are 20 replies, 
while "speak - limited" registers 19. Four students read and six 
spoke French considerably. It would be dangerous to conclude too 
much from this comparison due to the previow ly mentioned limitation 
in category structure. In any case, like peaches and pears, these 


two domains of a language cannot easily be compared. 


The tables of the individual groups of question C6 were not 
included in this paper because such detail was not thought to be of 
sufficient importance. However, there is one interesting relation- 


ship among the groups themselves. In general, the use of French at work 
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after the course by group A appeared to be quite inferior to its 
use by groups B and C. Looking ahead in this report (the next 
subsection), we may state that lack of opportunity to use French 

at work does not suffice as an explanation for this comparatively 
little use of French by group A. It is felt, rather, that this 
group was not brought up to the necessary level where the student's 
knowledge would lead to his use of the language at work. Public 
servants left at the level of the graduates of class A only in 
exceptional cases appear to be able to put into practice what 


they had learned. 


Veracity of students? replies 


Regarding the self-categorization of answers to the question 
C6 (use of French at work now), in certain cases one suspects the 
judgment of the individual. Since the majority of the answers were 
in the "limited" class it should be pointed out that this category 
can be interpreted very loosely. For example, a civil servant 
might classify himself as "limited" in reading when he actually 
reads an average of one French letter every two months. He could 
not say "none" because this Me would be technically false. 
However, for all intents and purposes, his reading of French at 
work would be nil. It is unfortunate that we did not directly 
follow-up this table with probing questions as to the actual extent 


of their use in French. 


To verify a hypothesis that there might be a tendency to 
overestimate the use of French at work, we analyzed the data from 
the specific questions following the preliminary question of C6 
which required answers in tabular form, Our comparative analysis 
was rather subjective, since these supplementary questions possessed 
their own functions and were not included simply to determine the 
accuracy of the table. After checking carefully for conflicting 
results we determined that there was a general tendency on the 


part of the students to overestimate their use of French at work. 
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Therefore, the results of table (17) may be discounted to a certain 
extent. We may conclude that there was probably less use of French 


by these 31 former students than table (17) indicates. 


Probing C6 questions following table (17) 


"Are there French speaking people in your office?" 


"Tf yes, how many and in what proportion to total 


staff?" 


The above questions, asking the students to estimate the 
number of French Canadians in their office and the total staff 
number, produced general confusion. Some replied in very low 
figures (3 or 4) while one gave the total number of the staff as 
2000. The mere physical presence of French Canadians in a civil 
servant's Pnmedtate environment means little. If we were to ask 
the same questions to an officer on the B and B Commission research 
division, for example, he might give the totals for the whole 
research staff in spite of the fact that he has regular dealings 


with only a handful of personnel. 


The questions pertaining to the extent and type of contact 


with French Canadians brought much more fruitful replies. The 


following questions were asked: 


"How much. contact do you have with them (the 


French speaking)?" 

"What type of contact?" 

"Do you have contact with French-speaking public?" 
"How much?" 

"In person or by correspondence?" 


In spite of the flaws of this set of questions, the information 


garnered from.them is more realistic than table (17). With the 







“taoee od “notsoqo7g athe nt be ‘ya oa c. 
. ‘wl 


| | c : 
q ~ ‘gid stanttes o¢ sdrebudte ont gatlies _amotgaeap oveds es? 
; Vhave Lovey ont bas eotYte aberd nt enatbenad tionev® to 3 
wot wire. at hotigex sme elke imoD Lereneg dooberag sednen 

es Yess eit 20 sodmiin tasrod en? oveg ore sLisiv ts bid in comgtt 
Livho 5 ah exatbansd fones% To Soe erg Laster eres ont 0008 


#68 of stew ov 41, e8is sil gieem Sem ncetND erat Seinen a! inevaee Fo 

: 
do.aee91 rokes2 remo? a bus & eft mo ‘xe° Pte te 0s anoksasitp SmBe ont 
elonw aft sot alevors oft ovity seis ban ort  oLgmaxe to notelyvhh 
aganifseh teinye: esi of teciy W268) ody Do apace at Sage do rwse8Let 
.festosiea Bo tivtbaed s ulno tithe 

9 to Saud Dna sHeox 7 2rinea't obdecy 
oan: rer io ide RNS SaOeKe| aoe oe Lissrteg as hada ‘9 e ax 

edt .setiger Ivisleti sta taxa ? Aggord enatbansd fones? dotw 

—— ee v ba as Y OTe OE 


ai tn — no ory ——— 


baadles ore stolseeup yctwolLot 


- eds} mode Adiw oted soy Ub teeen00.toom wo" 


Me ( setisegs donot 

rtenamion 20 Sagyd said 
tentfire sikiiseqa-tonet dete toptnbs evel voy oO <-> | 
*S dout weil” 


onebrogesiTOs Yd te nosteg ARV 





FGegrio'tnt edt .enoissoup to goa eft to swath ene fo egiqa af 


edz isiT .{ VL) ofdar notte slvekioos Gia al meds nov? bevwensey 
a 


| 
: 
| ; 
| | re 


ae 





te ee Nae 


aid of this data we were able to evaluate the opportunity of the 
former students to speak French at the office and how often they were 
actually doing so. We separate the French spoken at the office 

into two classifications: working language and social conversation. 

A distinction, therefore, is made between French used by civil 
servants to carry out their business and the int obrnnts talk at the 
social level. We felt that while an English Canadian may shy away 
from discussing business in French, he might speak it at coffee 


breaks or at some other informal level. 


Working language 


As a working language, French is used very little. In fact, 
21 subjects almost always used English as their sole language of 
communication. Eight students were considered to have been talking 
business in French occasionally and only 2 used it a great deal. 
In group differences our results indicate that the members of A 
hardly ever spoke French at work (one of them did so from time 
to time) while the frequency of B and C is considerably higher 


and quite similar to each other. 


Informal conversation 

Serioely on the social level, there is a greater degree of 
French ponvereet lon: Ten former students never uttered a word in 
French, but 12 spoke sometimes and 9 practiced their French in 
this manner fairly frequently. Group B was definitely ahead of 
the other two groups in this category, a fact which contributes 
to the overall assessment that this group exhibited greater 
enthusiasm. In all groups, however, there were several cases 
where the student had not exploited the opportunities with his 
working confréres. It is important to remember, too, that 
 gonvepsation hese often never exceeded an elementary level. One 
student mentioned his sole outlet for speaking French at the office 
was with the elevator. operator. Another spoke French "only to 


show off". 
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There is an important consideration to bear in mind in 
order to fully understand this social intercourse. While it 
appears that a wide variety of efforts and designs were used’ to 
increase fluency in French by way eielciaor tah practice, the 
necessary interlocutor of any conversation, the French Canadian, 


is on the whole unsympathetic to the situation. . In almost all 


eee) ae 
cases he enjoys a better command of English than the English 


Cé jan. Therefore, he will usually try to keep the conversation 


in English, if for no other reason than efficiency.. It isa 


habitual reaction for the French Canadian to speak only English 





at the office. Thus, an even greater effort is required of the 
English Canadian to force the conversation to be carried on in 
French. It has also been suggested that French Canadians regard 
their own bilingualism as a competitive advantage which they might 
not want to lose to English Canadians. Therefore, it is supposed 
they would exhibit a rather negative reaction to the English 
Canadiants attempts. In this way some French Canadians conceivably 
play a role in maintaining the low level of frequency of French 


conversation. 


Opportunity to speak French at work 


To speak French at work necessitates a situation where such 
conversation is possible. Therefore, it is indeed quite relevant 
to examine the opportunity for the students to use their freshly 


learned knowledge at work. A full third (10) of the students had 


- ee 


little or no occasion- bo- speak . French, ae had some chances, while. ! 








Se et 


eaten 


alge had_ a considerable opportunity to use Brench at work. “The first 


eae 
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a 


figure underlines the deficiencies of the selection process. 


. Considering that the object of the course was to increase the use 


of French in the public service, it seems quite unwise to instruct 
civil servants who have utterly no opportunity to use their 


knowledge. 
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One chap 


individual situations were quite ironic. 
do some field work in the Province of Quebec was 


Some 
who used to 
located in Ottawa just prior to his participation in 
He was one of the better students, but had no one 
Another 


permanently 


the course. 
in his office with whom he could practice his French. 
example concerns an RCAF officer who was supposed to be transferred 


The order was rescinded and he remained in 
One can only exhort 


to Val dtOr, Quebec. 
Ottawa with little occasion to speak French. 


caution in the recruiting of prospective students. 


CURRENT METHODS FOR MAINTAINING OR IMPROVING FRENCH 
Question C8 inquired whether the student was continuing to 

take definite steps to increase his ability in French. Two sub- 

divisions of the question were specified, partly in order to 

prompt the subject to remember more of the methods he was following. 

The wording of the question is 

e you taking any 


as follows: 


steps to maintain or develop 






‘your French?" 


"Formal arrangements" 


aT 


"Informal" 
: : A i ee 
The answers must be judged under the consideration that 
Our replies 








they were based totally on the recall of the student. 
indicate that only 14 were returning to the Hull centre, while we 
d to be continuing courses at the 


aTfA 


have learned that 21 were all 


ege 

(Some of this particular discrepancy can be accounted 

for, since at the time of the interview some were unaware that they 
Another illustration of the 


present time. 


would be attending classes again). 
) : incompleteness of our material concerns the reported class reunions 
of group C every Tuesday lunch. While there is evidence that those 
sessions did not approach regularity, only two members of this 


group made any reference to it, one of whom gave his excuse for 
It is obvious that these mysterious meetings must 


not going. 
have at some time consisted of more than one individual. . 





o2' galimisnos sew sash ets secteadw bot dlt nelle 
=dus owl ilgnert ni yiilide ekd sesenit og eqore: Ree 


| of “bere! at wisisg , hostigece oanw MoRveOup eis Yo snokelvib. 
gniwellot naw est ebadgam eds ‘te Onto odaemey, 0 soehans stig Sqmorq_ 
‘ewolfet ee 22 moktesup ed? to 









doloveh so ntlagalem of egets is unlilat yoy @ 
"Sdoney "HIOX 


*sanenspkat«s Linttiot" 


sacs nolivaxebienes sie “eben bembuy oc teum piowens oft 

seliqos 10 .@mebugh uct ie Lise ont no YL sdeg Sesad erew Yode. 

ow eifitw. ,ettioo Linh of? ob gu lga Later «a, EEitto Jat¢) ssaothnt 
6fg sa eso wood Enientsnes wd 0. bape. » ier HH sede vomanel evel 
bésnvOoss so nad “oreqeicsth tabyohieq eft Po oiek) venks Gasapie 
Yoris Sets: oseywanu ovo vide waive tet eft Se) eke ede co eR , tot 
sy ‘lo nolsvsrseulii wedeons «6. (ites Geeenlo antbtesemied Bivov 
bicinwen seals bovtocest ey enisogep (olaegee- uae io esangselemoans | 
wodg jadt conebive si eted? elif .dongl Apicde? vieve 2 grec) to 
OS ee v6 sueonen ow? Ving , @iinslooeg Mesewds eon DFP @rolkuese 
tol wordxe cle orsy aod 16 eho. .4. oF s0n6cee+ yas Sie epote 
teum eyolssen euolvesegs eugie vadg-epoivde @£ of .gptog gon 
-Laybivihat eno mauig exon to Begelenos seks ones, vs even 


Formal arrangements 


In this classification of methods to improve one's French, 
we recorded all evidence that the students were continuing French 
courses. Fourteen students, distributed evenly among the three 
groups, said that they were enrolled in the V.I.F. courses (although 
we know the total is higher). Besides these students, 7 others 
were taking French courses offered by sources other than the C.S.C. 
sponsored ones, Therefore, at least two-thirds of the former 
Hull students (21) were continuing their French instruction in 


a formal manner. _ 
ae 5 =< = ; hie 


ae Bax 
\ Informal arrangements 


ie me 


The most common informal method for self-improvement in 


EOL LEE CT At CECE LENE AIL ELA 


nena 


French was through the media of radio, TV and the cinema. Eleven 
ry 


mimics, 





students were believed to be using these artifacts ina fairly 
regular fashion. Another 13 of them utilized these devices in 


a less frequent manner. 


Ten former students apparently read various newspapers and 
magazines (in two cases, even books). The degree of depth and 
regularity of reading is difficult to define, but likely was quite 


varied. 


Three students practiced with the aid of tape recorders 
and 7 said they had bought instructional records recommended by 
the Hull course professors. None of the interviewees who mentioned 


the records indicated he made more than a minimal use of them. 


Various personal contacts and other diverse means were 
cited as informal arrangements. Of this type there were 14 
individual comments outlining a wide variety of measures. For 
example, one fellow practiced French while driving to work by 
repeating verbs to himself; another hunted partridge with French 


Canadians. 
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Conclusion of steps taken by students 


From the answers to this question (C8) it appears that 17 
of the students were following considerable arrangements outside 
the office to improve their French. To clarify what we mean by 
considerable arrangements, an example of such a student is the 
following: he had enrolled in the second series of courses, he 
watched "Aujourdthui" every day on television, and he made efforts 
to speak French to friends at the office. Of these 17 there were 
4 in group A, 8 in group B and 5 in group C - again a demonstration 


of the comparatively greater efforts of group B. 


Our answers lead us to believe that of the remaining 14 
students, 5 students were relying entirely on French courses, 
3 were taking very restricted measures, and 6 were doing nothing at 


Boils 


One cannot help feeling that there was a certain haphazard- 
ness in the arrangements specifically cited. Perhaps a little more 
direction in this field would have more strongly encouraged the 
students to continue French when.the formal instruction had 


finished. Aids such as furnishing lists of worthy television 


pecronomnrmaerose 
PPT EON 
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ieee 
programs, films, ¢tc., would require little further organization 
pre NT ae a rn nn age 
and.might instill the necessary catalyst for the student to plod 
eS a Eat LR DEBE tc Oe a nunca erians 
steadily down the road_of bilingualism. 
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PAR. Lie 


REACTIONS - OPINIONS - ATTITUDES 


Introduction 


The third section of this report analyzes the group 
characteristics of the 31 former Hull centre students. Their 
attitudes, opinions, and reactions are dealt with in three 
broad categories: 

(1) reactions to the course by the students, 
their family and friends, and their fellow 
employees. | 

(2) opinions of the students of the course. 


(3) attitudes of the students towards bilingualism. 


‘ 


Four specific questions, nos. C2, C9, C10, Cll, provide 
the basic material for this analysis.. Each question is 
treated independently; rarely do we establish correlations 
between the variables of these questions and others in the 


questionnaire. 


REACTIONS 


(1) Reactions of the students to the course: 


TABLE (18) 


C2 "What reaction (initial and subsequent) 
did you observe among your course 
associates to the course?" - 


Rar led eee Total 
Favorable 7 
Throughout the course | 6 9 5 20 
At the end of the course 3 1 the 8 
Unfavorable 
Throughout the course eo 2 


At the end of the course - L Hf 


iT a 
dang: 
eke Fe. 7 
a : 
v's : " 
. ae 
tg : i 







7 pen nk oe 


see7uoo ed? to evdwbuve edt to gaotaice (s) 
Mablowgntltd ebrewos exnebude one Yo pepusttie (ey 
bee = ¥ af 


ebtverq , £09 , OLD RO «80 .80n ,enoisvens obttooqe mot 8 | 
at noiveoup dost ..eteyians othy sot Lotiegan ofaed odd 
anoltslet103 deiidasee ew ob yLetax ; ylémebmeqehak besss.g 
odd ai erento bre aii esodt ‘to eekdalxay edz moswied 


. ortennoltesup 
igeiyos. sil) of evsenuse oft to sHotyosen (L) 


f E 
iene Une Lattint) nolsoses Jami" $0 


Geiwo WwoOY noms evibedo woe bib 
SPesiwos efiv ov estacooess 


issor 2 g& a 


eldstoval 
6S 2 @ ) oenes sit syorlguetlT 
5} ee'wos Bay to bse eit DA 
eldaiovsetall 
$ cemop sit cvodauomT 
£ eetuos ene To bas edd 2A 





- 38 - 


The great majority of these students, 28 out of 31, 
felt that their group showed interest and enthusiasm at the 
end of the course. Twenty believed that this condition existed 
throughout the course, while 8 individuals considered that their 
group had moments of skepticism, discouragement, and indifference. 
These 8 students agreed with the other twenty, however, on the 
general interest towards the end of the course. 

The reactions or attitudes of the students are most _ 
important when the course is reaching its conclusion. However, 
it is still significant that a third (the 8 who we have already 
mentioned and the 3 in the "unfavorable" category) of the students 
felt that an unfavorable atmosphere prevailed among the groups 
for at least part of the time. 

One fellow said that there was a great deal less 
interest at the end than at the beginning; he belonged to 
group B. We suspect that this individual misunderstood the 
question. 

The two paebaee of group A who considered the 
atmosphere unfavorable during the whole course, elaborated 
on their answers in the following manner: ° (1) the members of 
the group had a feeling of being guinea pigs, and there were 
only 2 or 3 real volunteers; (2) some sbudents never wanted 


to take the course, and only had done so under pressure. 


Group differences 
From table (18) it is evident that group B students 


showed the most uniformly favorable attitude throughout the 
course. As a group they were more enthusiastic than groups A 
and C. The comments of the students did not establish definite 
reasons which could explain this difference in group attitude. 
From the various remarks, however, we were able to reach the 


following conclusions: 
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(1) The reactions of group B students were more favorable 
due to their greater motivation, seriousness, and class c 
participation. One of the students informed us that a 
visiting language teaching specialist had commented that 
he had never seen a group as motivated. ‘ 
(2) Poor selection of students, skepticism as to the results 
and pressure because of the expected results all contributed kn 


to the mixed reactions of groups A and C. 


To illustrate these general reactions outlined by the last two 
conclusions, we list below several direct quotes taken from 
groups A and .C: | 

"Everyone had hoped to become bilingual" (Group C) 

"No hope of becoming bilingual" (Group C) 

"We had our ups and our downs" (Group A) 

"Frustrated due to the organization of the 

course material" (Group A) 
"Guinea pig feeling" (Group A) 
"Poor selection" (Group A) 


"Students pporly briefed" (Group A) 


Initial preparation 

The remarks of the students who felt that all was not 
completely satisfactory with the morale of the groups lead us 
to wonder if there was sufficient explanation of the objectives 
and methods of the V.I.F. courses. It is regrettable that we 
did not specifically enquire into the subject, but according: 
to a few spontaneous comments, there was little outlining of 
the goals and expected achievements of the course. This 
_ situation was not only apparent in groups A and C, for we also 
accrued similar evidence from group B. One member of this class 
said that his group had had ample opportunity to discuss frankly 
each other's views on the course. It was his distinct impression 


that there was a widely held misunderstanding as to what one 
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could expect to learn as a result of participation in the 
course. This fault has now been somewhat corrected, however, 
since there is now available a descriptive outline of the 


course procedure (see appendix II). 


(2) Reactions among work associates 


The table below shows the reactions, as seen by the 
students, of their fellow employees to their participation in 
the course. This question was phrased exactly as it is quoted — 
above (Table(18)) except that "work associates" replaced "course 
associates", | 


TABLE (19) 


ie (0B Uw Wey ghoead 
Favorable reactions 
Throughout the course ») 5 4, a 
At the end of the course* Se Ee ee as oe Pry ay 
Total 8 7 5 20 
Mixed Reactions 
(Throughout the course) 
Good and bad 3 i, at 
Difficulties 1 a 
Frivolity 2 a 3 
Indifference COR r Been re a 
Total. x] 4 4 ula 


To facilitate the understanding of table (19) and also 
to describe the behaviour of the work associates, we cite below 
several comments. They were drawn from the remarks of work 
associates in connection with the course as reported by the 


students themselves. 


*Certain unfavorable or mixed reactions during course but 
favorable at the end. 
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TABLE (20 


Comments by work associates 


lag Total 

Desire to take course 4 3 2 9 
Anxious to see the results k . L 
Pleasantly surprised by the ; 

results ws oe 2 
It was a good idea } 1 1 2 
Complications at work zi 2 3) 
All work in French directed . 

to them now | ee 1 
Good reactions in Montreal _ 2 2 


The ana i s (19) “and (20) leads us to 


rurweenmemense 
pronounce a fairly severe Judgment _ on 4 the “public servants 


Seer eee —— 
vis-a-vis the course. To be more precise, table (19) shows 
oa te ee A 

that only 13 OF the 3 Students (4.2%) regarded the reactions 





of their fellow employees towards the-—course-to have” been—— 
‘favorable from beginning-to~énd. Howévéer, another 7 (to make 

—a total of 20-or.64%).-nottééd moré” favorable reactions at the 

end of the course. It is more encouraging to note that 9 students 
reported there was a desire on the part of their work associates 
to take the course themselves. 

Table (19) illustrates another interesting phenomenon: 
the diversity of the mixed reactions observa by the 11 students 
in this category. Only 3 of them elaborated on their terse 
comments ; they said,.in effect, that the Hull course had: brought 
complications to their work. | | 

We have evidence to suggest that public s servants in 


Nt 
a = PE naarenrereienetensenreprarpeetenscttt 
eee rae aremnn ee rane 


general were unclear as to what results were expected from the 
<<< ren eae et er 


course (table (20)). In four cases the co-workers of She eeanaies 








were anxious to see thé results, and in two other cases the office 
associates were quite pleasantly surprised at the success of the 


students. 
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Although the comment was not often repeated, table (20) 
illustrates that on two occasions the course produced favorable 
reactions on the part of French-speaking civil servants in 
Quebec. It is possible that a successful French course may 


Senet 
have consequences on the division or even on the whole department. 


— 


Although we did not investigate French Canadian reactions to YY 
a successful student, it would be interesting to speculate what 
effects English Canadian participation in French courses have 


upon them. 


Group differences 


When considering the differences in reactions among 
the groups, it is most important to remember that group A students 
were totally absent from work during the course. They were the 
least bilingual before the course; consequently, the few students 
of this group who improved their French considerably, elicited 
spontaneous and favorable reactions from their confréres on 
their return to the office. 

On the other hand, groups B and C spent half the day 
ab thei office andatherothershalt in Hull. Such a situation 
invited friction and complications which did not enhance the 
prospect of favorable reactions. 

The students in groups B and C came into daily contact 
with their associates. Their progress in French (if any) was 
gradual, of course; therefore, the results were less perceptible 
to the other employees than if they had been absent for a long 
period of time. This psychological factor, which did not exist 
in group A, probably accounts for a certain amount of unfavorable 


reaction. 


Reaction among family and social grou 


(3) 





With the help of this question, we had hoped to form 
an impression of the reactions of the students' family and 


friends to the course. 
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TABLE (21 


Reactions among family and social groups 


Rip By G1) 6" Total 
Favorable Reactions 
Interest and enthusiasm 7 6 5 18 
Mixed Reactions 
Jealousy | 2 : 
Skepticism a ¥ 
Frivolity ul 1 2 
Astonishment | 1 uy, 
Good and bad : 2 8 
Indifference im LORE, S. 4 
Le 11 9 pas 


The answers were generally less spontaneous than those 
of the other questions of C2. It was due in part to the double 
aspect of the wording ("family and social groups"), and probably - 
also influenced by the fact that it was the third time they had 
to define reactions of a group. | 

Unlike tables (18) and (19), table (21) indicates only 
the subsequent reactions (i.e. at the end of the course). It 
was not necessary to subdivide the table as in the other two 
cases, because only 4 of 31 students reported changes in family 
and social reactions. These 4, however, stated that these 
reactions changed from "favorable to skepticism and jealousy". 
To explain this phenomenon, two reasons were given: it appears 
that.in two cases friends began to feel that it was a waste of 
public funds, and in the other two cases, growing feelings of 
skepticism were reported. 

The 15 specific comments, summarized below, indicate 
that the student’ usually referred to the peectinitos his 


immediate family rather than his social circle: 
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- Favorable reactions by wife 4 
- Unfavorable reactions by wife 2 
- Interest by children 4 
- Results doubted 2 
- Now speak French at home aL 
- Waste of public money are 
15 


Most of these remarks were obtained from groups B and 
C, while the A students very often did not specify their answers. 


However, it was group A which reported the most favorable reactions. 
STUDENTS OPINIONS OF THE COURSE 


This section, like the previous one, deals with opinions 
and peeeiions wouards the teaching of French at the Hull center. 
However, we are now concerned with the ideas of the students 
themselves, the initial participants who actually took the course. 

Two series of questions (C9, ClO) were designed to 
register the studentst views on the subject. The aim of C9 
was to learn their attitude towards language training, while 
ClO dealt with the course itself - its methods, organization, 
etc. The following is a complete reproduction of the text of 
the questionnaire. 

co. "If you had the choice to make again, would 


you take this course? Yes No Why ?" 
NWas it a waste of time?" 
MWould you recommend it for others?" 


"Would you have taken the course if given 


in other than working hours?" 


"How would you feel if fees were charged 


to students?" 











brs & aquox mort bantsedo stew exianet econ to gue 


f et | , 
STOWERS aiodd Yitooge gat bo nasic YIsv evnabute A adi alta ue 


SEO LIMO sldateve@t seo siz bese aa i A HOTZ saw gf ‘SVEWC ron 


i 
_- ry. 
.” Ta 


HENYOD ae AO isles remsoure 7 


» 


’ 


i 


eroigicgo djziw: olseb ,eno etroiverg oft sikl ,notsose eiadT 


a _ 
tenes Llu edt ts donevG to untdoseg ef? ebiewor enokgoast base 90 





ednehuse edz to asebi oft agiw beniesroo Yor eis ew ,teYSwoH 
ceo ait Hoot ylisnsos ofw etnaqtiol£sxsq (olsin’ edt sevicenedy "I 
of bemaicod evew (OLD . 00) enokteoun to seinen owl a 

@) Ic ofe etT. .sosttiue oft mo ewalv ‘egrebuce eng totelgor 

elicdw ,aainiaw egevwrstl ebvavor sbhugiodgse sxtede oisel of Baw 
eMolcesfissw ,cbofiem ack = iLoest sewoo eds Agtw ciseb OLD 

to sxed orl’ to notgavborga? edefqnoo a ei sabwoliot edt lage 
sOiLemnolreeup et% 


biyow .tians exam o¢ ovioio eft bad wow TI" 29 






49 esl of eal  eumoo ells sued poy 
s- 
"Semis Lo ogeuaw 6 SE es 
“Serendo tat Jf basiaset soy fitew" 
eo. Zo er f 
tsvig Uf setoo ad? cates oved yoy bigow 
‘Tewot. sotdinew sedt senso ck é : 
beyztaio/ stew soel li [eet voy hist weli* : : 





= 15 - 


C10. “Are there any changes you would recommend 


in the type of training given?" 


Probe: 
Mentioned only "What did you like and not like 
to aid students! about the course?" 
recall, if "Method, organization, equipment, 
necessary. course times, location, teacher." 


C9. Opinions of students towards the course 


In general, most of the students demonstrated a 
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st Sh Aad attitude vis- hoya French language training. Twenty- 
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five of the 31 students were of | the “opinion ‘that the course was 
not a waste of time for them. In fact, if they had the choice 
to make again, 28 of them would still have taken the course. 
The majority of the original 31 students were also willing to 
recommend the course to other public servants. Let us analyze 


each of the questions of C9. 


"If you had the choice to make again, would you take this 
course?" 

Only two students, both from group A, replied negatively. 
The first specified that he would not be willing because of the 
methods used; and the second declared he had not achieved expected 
results. One fellow, the oldest member from group A, did not 
want to give any answer at all to the question. 

The 28 others, on the other hand, all spontaneously 
answered in the affirmative. Several clarified their reply 
by expounding on their desire to learn French and on the 


advantages of being bilingual. 


"Was it (the course) a waste of time?" 


TABLE (22 
iy Be ae Total 
No 6 10 4 25 
Perhaps 2 - o 2 
Yes uf uh - 2 
No reply ’ - - a 


7 + tend eras 0 08 ix 
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The most surprising result of this question was the 
no reply" response. Two people of A group did not want to 
answer, yet the same two, in the previous question, believed 
that they would have taken the course if they had had the choice 
to make again. 

There were 2 group A students who did not. specify their 
answer ("perhaps" category). One had already indicated he would 
not have taken the course if the choice were his; the other was 
indecisive due to his age, which he considered an important 
factor. 

The subtent in group A who felt that the course was a 
waste of time said he could have taken a university course more 
useful to him during the time he sacrificed for the French course. 
The other "yes" reply was given by one of the B students. In 
his opinion the course was a waste of time,because his regular 
work suffered while the French he learned was useless to him. 

As table (22) shows, there were 25 of the 31 who believed 
that the course had not been a waste of time.. Only three of 
them gave more than their "no" answer; nothing extraordinary 


was included in these elaborations. 


"Would you recommend it (the course) for others?" 


Once again the vast majority of the students in the course 
(29) replied affirmatively to the question. However, in this 
instance many replies were couched in conditional terms, thus 


indicating that the students were not 100% satisfied with the 


— 
ams 


course. In 15 cases the "yes" answers were Pollcwehy scemnin 
reservations or other remarks. These are summarized in the list 
below: 
"On condition that We SuLeHes are motivated" 7 
"Tf the students are going to use their French" 4 


"If the courses were given outside of working 
hours" “4 


"Only when the advantages and disadvantages of 
the course are made well known" a 


"In a year, after the course bugs have been 
ironed out" 1 


"If the department gains by it" ; 1 
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The A students supplied most of these added remarks 
suggesting certain inadequacies in the course. Eight of the 
15 comments above were offered by this group, while the other 


7 were divided equally among groups B and C. 


"Would you have taken the course if given in other than 
working hours?" Fa 


TABLE (23) 


aaa ce) (EO cere Toad 
Yes pa 7 (SEES 
Noe, | Se ag rt 
Uncertain - - ie 1B 


At least 8 of the 23 affirmative replies added the 
condition that the course should not be as intensive. We did 
not specify the length and number of sessions per week in such 
a hypothetical course given outside working hours. However, it 
is hardly likely that more than : very few would take a French 
course involving four to six hours of their spare time every / 
day. We believe that most of them interpreted the question as [ 
meaning a similar course adapted to a less rigorous tempo. 

Several students qualified their answers in other 
respects. Some questioned Ghelneown motivation; others wished 
to be completely informed about the quality of the course, while 
still others pointed out that they had already completed one 
course. | 

While 18 out of 20 students from groups B and C indicated 
they would have taken the course if given in other than working 
hours, only 5 out of 1l group A students said they would have 
done so. The 6 less enthusiastic participants of group A mentioned 
family problems, work at night, and other various personal reasons 


as excuses. 
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"How would you feel if fees were charged to students?" 


TABLE (24) 


A B GC * Total ~~ 
Willing Su a0 8 Ne , 
Unwilling O Men ce a ite eee ae 
No reply 2 ~ - ae 


To form a better impression of the character of these 
answers we list below several of the more common replies: 
"If the fee is not too high" 6 
"Students must be motivated" 3 
"90% oud not take the course" ut 
"The government should reimburse fees" 1 
"The principle is:0.K., but at. would 
be Petron ta sacrifice for young 


graduates" 1 


The reactions of group A students, as in other questions 
of C9, were quite different from those of the other two groups. 
The following examples illustrate this divergence. 

"French must be useful to my work" 

"Tt would be a bad thing" 

"The course should not be an economic sacrifice" 


"Tf it was necessary to earn a living". 


The five questions of C9 were included in the question- 
naire to grasp more clearly the nuances of the individual or 
group reactions. With some consistency, group A reacted 
differently from the other 2 Broan The general attitude of 
this group, or at least of several persistent individuals in se 


seems to have been unfavorable to the French course. 
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ClO. Opinions of the students of the course itself 


ClO “Are there any changes you would recommend 


in the type of training given?" 


The comments, opinions, and observations resulting 
from this question about the course itself were many and varied. 
The interviewer asked the question in this general fashion, 
and then resorted to the optional probe to suggest other areas 
the interviewee had not explored. The probe in the question- 
naire contained the following hints: What did you like and not 
like about the eourset the method, organization, equipment, 
course times, location, and teacher. None of these aspects 
were treated by all students, and some -of them were only rarely 


mentioned. 


Teacher ~ There was a remarkable display of enthusiasm for the Ws 


teachers. Seventeen of the 19 comments received praised the iF 





course instructors. The two others who held reservations 
about the instruction gave reasons which applied more to the 
method than to the staff. The French accent of one teacher 
seems to have posed a problem of minor importance to some of 


the students. 


Laboratory equipment - Fifteen of 15 students who offered 
their views on this subject were agreed that the equipment 


was apoks ten thie deigchiyesaand Bp lade lousy". \ 


Pa 


ne ad 


Hull location - Wnone bie te scudents who spoke of it, groups 

A and C were the real critics of the location of the language 
school. Complaints of the lack of parking facilities, street 
noise, transportation, and distance were among the most frequent. 
A few students suggested that the school be decentralized (e.g. 
to Tunney'ts Pasture) in order to accommodate the students who 


lived or worked a fair distance from Hull. 
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The most common suggestion (appearing 8 times) involved 
the principle of organizing a language school ina completely 
French atmosphere. Many students believed that a French course 


would achieve far better results if it would isolate participants 


from the Hull - Oitawa area and immerse them in a French Canadian 


milieu. _ The Gollses Sad ote Jean \ was referred to as a prace 
weer iy. neces: 


tical example of this ‘immersion meee. 


Course times 


TABLE (25) 


Ree ne Total 
All day 2 2 2 6 
Morning only A, iy 5 4 
Afternoon only ~ a, 1 2 
One hour per day Oh oak i i 

3 4 6 a. 


Table (25) shows the preferences of those who commented 
on course times. From these figures it appears that there was 
a certain desire to absent oneself from the office during the 
French course. Although we did not introduce the option of the 
one hour a day French course, it is nevertheless significant 


that only one person out of 13 advanced this proposal. 


Method - The remarks pertaining to the method of the language 
teaching in Hull ran. the gamut of possible observations... A 


resumé of the most common ones appears in the following table. 


TABLE (26) 





don. oe ti6 Total 
More general conversation 3 4 Lk 8 
More Canadian and office |/ 
vocabulary on 2 fi Le. 
More homework lee ee “ 3 
) 7 S 24 
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The above comments were of the constructive variety. 
However, oe were 7 other reflections inspired by a total of 
10 students. These are listed as the following: 15 

"Too much emphasis on accent" 7 [ 
"Too much emphasis on pronunciation" | 
"Too much emphasis on vocabulary" | phy 
"Too much ennai on perfection’ | 
"Less repetition" \ 


"More reading" 


These criticisms lead us to ed oa Apes of 


po ee nt LOCOCO ne 


a7 i 


Ne daelan eg of the objectives re aims of “the course. We 
hase. already dealt with this subject (See "Initial preparation") 


but we repeat our doubts in view of this contributory evidence. 
General comments 


Several other general opinions were expressed by the 
students, especially in groups A and B. One chap promoted the 
idea of organizing similar courses for the wives of the participants. 
Another wondered why they did not speak only French at the Hull 
centre. 

One fairly serious complaint concerned the selection of 
the students themselves. Some students deplored the lack of 
motivation of certain classmates and others suggested that their 
group was too heterogeneous. One fellow in group A was of the | | 
opinion that 2 individuals "sabotaged" the class by their | fl 
insistent attention to small details. 

| The Hull centre was confronted with another selection 

problem after the students had been chosen. Once the prospective 
students had been judged to be suitable candidates, they had to be 
placed into one of the three levels of instruction (A,B, and C). In 
spite cf the battery of entrance tests each candidate underwent prior 


to the course, there were certain unsolicited complaints of frustration 
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due to having been placed in a course whose pace was too slow. 
Some were exasperated at the lack of progress of fellow students, 
others felt bored a considerable portion of the time. It is 
difficult to assess the extent of this problem from the few 
spontaneous opinions we received. Nowhere in the questionnaire 
did we seek to explore this reaction. However, we do have 
evidence that at least 4 members of group B, the most vocal in 
this complaint, felt they personally could have learned much 
faster. While we do not have enough grounds for an accurate 
conclusion, we have the impression that in certain cases the 


division of students into classes was in error. 


ATTITUDES TOWARDS BILINGUALISM 


The last question, Cll of the interview, entreated 
the students to give their own opinion about bilingualism in 
the public service. They were asked to comment on the following 
points: 

(1) Level of bilingualism to be attained in the 

public service. | 
(2) Steps to be taken to reach this level. 
(3) Public servants who should receive language 


training. 


Level of bilingualism 


Cll: "In general, do you think there should be 
more , Less , about the same level | 


of bilingualism in the Federal service in 


the future? Why?" 
TABLE (27) 
A B Cc Tota:-—~ 
More bilingualism 8 bhog 7 FO G6 
ers 
Less bilingualism a - - nw 
Evasive reply 2 - “3 4 
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“The majority of the students (26 of 31) were favorable 
to the idea of a higher level of bilingualism in the public 
service. Numerous reasons accounted for such an attitude. 

Often the students defined their views by expressing reservations 
or explaining their position more clearly. Therefore, certain 
phrases, such as the following, were repeated several times: 

"I agree, but...." = "It depends...." = "I have. to say yes..." 

However, we would estimate that a little more than 
half of those who believed that the level of bilingualism should 
be raised pronounced themselves unequivocally in favor of the 
idea. They genera lly rallied around such stock reasons as the 
following: "official status of two languages in Canada" - "to 
safeguard national unity" - "way to show our confidence in our 
country” - "serve Canada better". 

There were few cases where the interviewee specified 
the degree of bilingualism he thought should exist in the public 
service. Some thoughts were expressed, however, and there were. 
words to the effect that there should be more bilingualism in 
Ottawa than Vancouver, that bilingualism should extend to where 
it is required, that it should serve the French-speaking public, 
and that French Canadians should be able to use their language 
at work. 

Only one fellow was decidedly in favor of less bilingualism 
in the federal eerra cee According to him there was no bilingual 
country which was "great", and if Canada was to become "great" 
she would have to pa cone unilingual. Another student, from the 
Air Force, believed that the RCAF should be unilingual. 

A final, rather appropriate opinion was expressed by 
a student who possibly did not realize the Sra icy of his 
understatement: "Government policy on the subject of bilineualiém| 
is not explicit enough; the government should act as soon as 


possible in this domain". 
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Steps to raise the level of bilingualism 


"If more (bilingualism), what steps do you think 

should be taken to increase this level (in the 

public service)?" 

This question brought forth a wide variety of suggestions. 
It is difficult to evaluate the relative importance attached 
to these measures, since most of them were mentioned only a 
few times. 

(A) language courses 

(B) recruitment of bilingual personnel 


(C) bonus for bilingual public servants. 


(A) language courses: The increase in language 
courses similar to the Hull centre was the step most often 
recommended (6 times). It was interesting to observe among 
these answers the constant reference to the necessity of the 
Hull school to carry out considerable reforms in the courses. 

Other students believed the burden of language instruction 
lay with the university. There was also the suggestion that the 
school system should be subject to a thorough review with regard 
to French teaching. 

Public servants should be encouraged to enroll in 
language courses, but at the same time the interviewees 
reiterated their warning that the choice of the students should 
be properly controlled. In other words, the students cautioned 
the organizers to promote their courses but to ensure that the 
prospective students were highly motivated and likely to use 
their French at work after the course. 

(B) Recruitment: Three students suggested that the 
federal public service should recruit more Quebecois. These 
three also strongly urged, without going into further detail, 
that steps should be taken to retain the services of this 


bilingual personnel. 




























: ae inh 

ae! ve 

Gpbssivadee 30 Getish obte 5 eee ie raelip. a 
‘Hedasiim sonadzegel evivater st otsuleve ¢ go oti 


8 gino benoldioes erow moda to Seon eonte , 64 


piveei 


| 290i 
esention enéuemel (A) 


e 
fennovted Sawgntiid to Jaenshetsex (8) 
setrevies otfduc Laventitd +07 eundd (0) = 
ay 
exmyanst at easetonit edT ;essdueo onatianst (A) ( 


facto teu gevte end cow oxtoesn Lleol edz oF welimte aesaeés 
nome eviesdo of onivcetadnt eaw sl .(eemi¢ o) Lebnemzooet : 
ei? Lo yileseoat ey of soneusiet Joeteneo end etawans sweetie 7 
»Govtusoo eft mf enrole:.eldsiwbhlesos duo yitse of Looiloe Ae) | 
noivos pent enavsnst to cebwd ele bevetled etmebuse tea" 

Out Jecde nokteexggue efy of16 sew orecT .yitenyvinn edd Aviw vel 
brege 7 diiw weives dgyouwods 8 ot Joaldue od Sivode meseye Loondoe’ 
seitidgeas doneth o¢ 


{louis of bexouroote sd vlvede eenavies ollidyd 


~ 
«4 
$- 


ESSWwWS.VIOGNL B12 emi? “ise sie 38 Jud ,esetuoo syBeynel 
bivede winobude eddy lo epkors eft sade naknwisw “ledg hesaresies 
botetigss atashuge edt ,einow rego al belo: soe Ylisqotq od 

odd Jad? swane of dud esemsoo Tiedt efomduq of eteriasgio end 
seu oF ylowtcl ban bevavigou Yiinkil siew S7nebuds ovidseqeong 
-8a"woo Sfy itscle Aiow te Aonesh alhedg 

Si) Jac? becsconnus céneduse cond? . gems furiae fi (a) 
eceiT .slooedsy® esos diwined Bluoris sofviee oliduq Larebs? 
»fisseb sotiian’l ofnt anton seoddiv , beaut gigsioxss obia sont 
Nt to eevivase ald atatet oF aeAnd od Bluode sqeve tuds 


tennoeteq Laumabtie 
iw 


a ee re 


Two subjects countered with the argument that the 
civil service should not lose qualified candidates simply 
because they were not bilingual. These two individuals were 
firmly convinced that bilingualism should not be permitted 


to supersede" ce" as a criterion for. a given position. 






ais C) Bonus: ere were three people (all among our 
Heol Pulte eaeede) who mentioned the idea of a bonus being 
accorded to bilingual employees of the government. Two of them 
were in favor of this pay supplement as a measure to increase 


the level of bilingualism; the third one opposed the idea. 


Language instruction for whom? 





This final part of the questionnaire includes three 
questions relating to the possible beneficiaries of language 
training. It was an optional section, more in the nature of 
a probe, and the interviewers regarded it as supplementary 
to the first two questions eres 

"Who in the Public Service should receive 

language training?" 

‘In answer to this specific question we received a 

large and varied number of replies contributed by all three 


groups. These are listed below: 


cones 
es 
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- those who have dealings with thé public afd who 
are going to use their French | 

- professional personnel —~ 

- most of LHe Ottawa public servants 


- clerks and secretaries 
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- those who are motivated 


tr 


+ -@ll public servants “. 
- all university graduates just entering the public 


service, even if there is a high drop-out rate 
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"Should all new recruits receive this training?" 

"If so, when - before commencing work?" 

Fifteen students replied directly to the final queries, 
and the majority were inclined to believe that all young 
graduates should take the course. Some of them specified that 
these newcomers should take the course in their own department, 
rather than at the Hull center. It was felt that such a policy 
would satiate the natural desire of an eager graduate to immerse 
himself as soon as possible in the context of his work. However, 
one student had second thoughts about sending new employees 
immediately to a language school. He argued that many quit 
the public service after a short period, and therefore, the 
new recruits should first finish their trial period before 
attending a language course. 

General comments 

The last part of the questionnaire, which dealt with 
bilingualism, afforded the students an opportunity to expound 
further or return to specific points which they had already 
raised earlier in the interview. The following remarks indicate 
the gist of their thoughts: 

/ - English is the business language. 

- English universities will never be able to produce 

ty bilingual candidates. 

- There should not be an over-emphasis on the recruitment 
of bilingual personnel, for a good many qualified 
candidates will be lost; competence should remain the 
principal criterion. 

- It is necessary to change the views of English Canadians 
towards bilingualism. 

We do not believe that these remarks form'a conclusion 
in themselves, or even a resumé of the students* thoughts. 
However, they represent the points which, in our opinion, were 
what the aoe Hull centre students thought to be essential 


considerations in a research project such as ours. 
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CONCLUSIONS - RECOMMENDATIONS 


ee 


Conclusions 





Throughout the report we have drawn various conclusions 
to this first experience at the Hull language center. At this 
point we confine ourselves to formulate an overall assessment 
of the results of the study, and to offer suggestions as to future 
projects in the iiite sabes Wied of government sponsored language 
training programs. 

It is not easy to assess the initial results of the Hull 
school, for the aims of these courses themselves have never really 
been clearly defined. 


_public servants who had taken the French courses could express 





theridelves inthis laneuaged ‘We must say Shatall students. 
Gachbeved GoheTBEOanese Ii rtaraning French, especially in compre- 
hension and ability to speak. However, it was evident that for 

the most part, the knowledge of French was still extremely limited. “s 
In fact it is the inverviewers' opinion that only 6 out of 31 

people interviewed were on the verge of becoming fairly proficient 

in spoken French. It was no surprise on our part to learn from 

their replies to other questions that these six individuals were 
highly motivated and really possessed a desire to become bilingual. 
Among the others, there were many who lacked the necessary motivation. 
Several students iene anxious to improve their French, but did 

not take sufficient measures to do so. Also, at the end of the 
course, some of them abandoned the struggle; they made no effort 

to expand beyond the knowledge they had already acquired. On 

these cases, the French course certainly did not contribute directly 
to the increase of bilingualism in the federal public service. 

We are prepared to attribute certain students with a 

substantial increase in the use of their French at work, but most 

of the former eahionea: Gad not appear to be carrying on business 


in French a great deal more than before the course. The individuals 
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who did indicate progress in spoken French at the office were the 


students who had the opportunity to do so, and who were the most 
rence eucrmerpuaversvr wanes io 


highly motivated as well as being agereeaeye enough to persevere 


in 4 ie desire to speak French to ‘French ‘Canadian lan employees. _ 


ANAL MET TN tang 


mOwneh: Se alae 
“Concerning ‘the reactions towards the course and bilingualism | 





in the federal public service, we received the impression that 
most of the students were satisfied with the course, and that, in 
general, they held fairly sympathetic views towards bilingualism 
in the federal administration. 

As a whole it is difficult to evaluate the first efforts 
of the Language training center: the evaluation indeed depends 
on the principal goals of the course. If they consisted of 
extending bilingualism in the public service, we could not 
justifiably consider that this course was by and large a success. 
On the other hand, if the primary objective of the Hull officials 
was to make these public servants more aware of the"French fact" 
in the public service, it is possible that the experience was 
fruitful. However, we do not have the necessary information to 


draw a definite.conclusion to this effect. 
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Since the Commission intends to continue its research in this 
field, we believe that the method of procedure will have to be 
substantially modified: regract tin ¢ it 

(1) The Goals of us projects should be seit defined. 
(2) ce eran should be over-hauled - several 
questions could be eliminated; others should be 
altered or made more specific. Also it would be 
advantageous to ask additional questions. 
- The category ('comprehensibn" should be included 
with the other aspects of French knowledge (speak, 


read, and write). 
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- There should be a greater range of choice when 
estimating French knowledge, i.e. "none", "Limited", 
and "considerable" should be expanded. 

- A series of questions designed to discover the 
students! motivation would be useful. At the 
same time one could ascertain the influence of 
his superiors in the decision to take the course. 

- A direct question on the influence of the course 
on his attitude towards bilingualism could reveal 
interesting results. 

- The office atmosphere regarding bilingualism could 
be explored; French Canadian reactions to the course | 
might also be investigated. | 

- We could also inquire into the extent the initial 
expectations and hopes of the student had been 
satisfied. 

(3) Finally, a precise plan of analysis should be 
established and followed. 


We wish to emphasiz#again that the Hull course was a first } 
experience, and that the teaching of French in the public service/ 
cannot be judged solely on the basis of these results. Toa 
considerable extent they are only a reflection of the lack of 
organization and of the faulty recruiting procedure. A further 
study would permit us to determine a great deal more accurately 


the value of language training for federal public servants. 
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Interview 


Graduates of Language Training 


Introduction 


Personal Information 

Name — eae i Age 
Position 

Province of Origin 

Ethnic origin (By Census Definition) 
Any family connection with French? 
Type of course Branded 


Rating | 


Education: 
Location French Training 
High School No. of yeara: 
Grades: 
Hours per week: 
' University. 


Other courses in French 


Work experience (Location, etc.) 
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Questions Relating to the Course. 

Why did you take the course in the first 
place? 

Immediate work requirements 

Future work or career 

Pressure from someone 

Bonne entente 


Other 


What reaction (initial and subsequent ) 


did you observe among your course associates 


to the course? 


Skepticism Frivolity Indifference 


Interest Enthusiasm Other 


Reaction among your work associates? 
Skepticism Frivolity Indifference 


Interest Enthusiasm Other 


Reaction among your family and social groups? 
Skepticism Frivolity Indifference 


Interest Enthusiasm Other 


State of French prior to the course 


Read Write Speak 
None 
Limited 


Considerable 
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Use of French at work prior to the course 
None 

Limited 


Considerable 


To what extent do you feel the course 
improved your French? 

None 

Limited 


Considerable 


Use of French at work now: 
None 
Limited 


Considerable 


Are there French speaking people in yor 
office? 


If yes, how many and in what proportion 
to total staff? 


How much contact do you have with them? 


What type of contact? 


Do you have contact with French speaking 


_ public? 


How much? 


In person or by correspondence? 
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Do you feel that your ability in French, 
since the time you completed the course, 
has: | | | | ee 
increased iw 

decreased 


remained the same 


Are you taking any steps to maintain or 
develop your French? if yes, what 


are these? 


Formal arrangements (classes, social 


clubs, etc.) 


Informal (newspapers, television, etc.) 


If you had the choice to make again, would 


you take this course? Yes No Why? 


Was it a waste of time? 


Would you recommend it for others? 


Would you have taken the course if given 
in other than working hours? 


How would you feel if fees were charged 


to students? 
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Are there any changes you would recommend 


in the type of training given? 


Probe: 
What did you like and not like about 


the course? 
The method 
Organization 
Equipment 
Course Times 
Location 


Teacher 


In general, do you think there feeutd 
be more , Less , about the 
sane level of , , bilingualism and 
biculturalism in the Federal service 


in future? Why? 


If more, what steps do you think should 


be taken to increase this level? 
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Probe: 


Who in the Public Service should receive 


language training? 


Should all new recruits receive this 


training? 


If so, when - before commencing work? 


the Teaching Method Used At. The 
Civil Service Language 


. & aes mt ne 
) Training 


J.J. GUERIN 


Centre’ 


Co-ordinator of Language Tralning 


Civil Service Commission 


INTRODUCTION 


Last spring, after much research and consultation 

with linguists and university specialists, the Civil Service 

. Commission decided to adopt the St-Cloud method of 

language teaching for its Language Training Centre in 
Hull, P.Q, 


The St-Cloud (Voix ct Images de France) method is 
an audio-visual language tcaching method resulting 
from a long range research programme sponsored by 
the French government. It is based on “le francais 
fondamental”, ** the development of which will be 
described in ‘the following paragraphs. 


DEVELOPMENT OF “LE FRANGAIS 
FONDAMENTAL” 


Qualifications of Researchers — In 1951, the French 

. National Ministry of Education sct up the Centre ces 
recherches ct d’étude pour la diffusion du Frangais 
(CREDIF) composed of 30 linguists, administrators 
_ and educators, to develop an approach through which 
the French language could be taught quickly and effi- 
ciently to people whose native tongue was not French. 


The Problem — An obvious prerequisite to the rapid 
diffusion of a language is a knowledge of the material 
to be taught. CREDIF therefore applied itsclf to the 

difficult task of selecting the vocabulary and structures 
appropriate to the objectives of instruction. It was 


6 ' 


decided from the start that the pitfalls into which the , 


authors of “basic English” had fallen would be avoided 
at all costs. It appears that “Basic English” can be 
' spoken with an approximate vocabulary of 759 words, 
‘using 23 to 25 verbs grammar rules are ciiier non-ex- 
‘istent or extremely simplified. As a result, forcigners 
‘who desire to graduate from this pidgin "“nglish to a 
more refined language have to forget what they have 


learned and start anew — obviously a rather difficult. 


* From an address by Mr, GuEtin given to the Education and Tralaing 
Group of the Professional Institute, October 23, 1964. 


** Quotations aro from Teaching with “Voix et Images do France” by 
Joan C. Kist (Chilton Pooks, Philadelphia, 1963) and othcr material 
supplicd by the following publishers Chilton Books, Philadclphia, 
Marcel Didicr, Pacis CREDIP, St.Cloud, France. ’ 


process, when onc realized how hard it is to rid oneself 
of bad habits. 


CREDIF profited from a study of the 1935 Carnegie 
Report on the Simplification of English as a Foreign 
Lariguage, which actually defined nine possible objcc- 
tives for a limited vocabulary in any language. FE. L. 
Thorndike had produced for the English language a 
word ‘frequency list based on the written language, 
G. E, Vander Beke did the same for the French lan- 
guage in 1935. Unfortunately, Vander Beke’s French 
Word Book contained a literary vocabulary far-removed 


‘from everyday life. CREDIF decided, therefore, to 


establish the minimum vocabulary and structures ne- 
cessary for maximum everyday Communication in 
French, 


_ Procedures : 


(a) Vocabulary — The study was based on, the pre- 
mise that words and expressions used the most in 
the spoken language should be taught first, In- 
order to obtain the frequency of words and ‘ex- 
pressions in the spoken language, the Commission 
conducted the following research: 


(i) Statistical Frequency: 


(1) 301 people of varying age, sex, occupa-: 
tion, class and region were selected as 
subjects. 


(2) 16 topics of conversation, such as “on 
the street”, “going shopping”, taking 


the elevator”, etc., were chosen. — 


(3) The subjects, whether doctors,. engi- 
neers, technicians, merchants, farmers, 
housewives, school children, etc., were 

interviewed by research teams and ins 

duccd to talk on the pre-determined 
topics, the proceedings being recorded 
on magnetic tape. 


(4) 26 of the 301 subjects were deleted as 


having lost some of their natural speech 
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and spontencous expression through ex- 
trancous factors. 


(5) The final count was 312,135 words re- 

‘presenting 7995 different words. The 

. same transcriptions were used for a fre- 

quency count of the structural patterns 
of the language. 


Ue 


(6) It was then decided arbitrarily to select 
809 words amongst these 7995 words 
ic, those having a frequency of 
29/312,000 (1/10,000) or better. 


(ii) Study of Dispositives — It soon became ap- 
parent that statistical frequency alonc was 
not a sufficient guide for determining what 
vocabulary should be taught to forcigners. 
Some words with a rather unstable frequency 
are nevertheless extremely useful depending 
on who is talking. For instance, without 
even mentioning technical words peculiar to 
certain professions or trades, an airman is 
bound to use words such as “runway, wing, 
undercarriage” more often than would a 
carpenter, a physician will nced words such 
as “fever, thermometer, pill, injection” when 
he makes house calls whereas a farmer could 
speak for days without using these words. 
These useful words were labelled “les mots 
disponibles” (the “dispositives” or ‘‘words at 
our disposal”) by CREDIF they were con- 
trolled experimentally through several in- 
vestigations, one of these involving -904 
school children who were asked to write the 
words which came first to their minds in 
response to a given stimulus. 


(iii) Rational Empiricism — LF then pro- 
ceecded to addwihe vocabulary based solel 


those “mots disponibles” 
, in the opinion of the learned research- 
ers, were the most needed. As a resuit, for: 
“le francais fondamental — 1°" degré” (the 
course which is presently under discussion) 
J500 words, including 269 “grammatical 
words” (such as articles, pronouns, conjunc 
tons, et¢.), were selected, The “2" degre”, 
for which lessons and tapes have just been 
produced, increases this total to 3000 words. 













(ob) Grammar — Similar studics were miade to deii- 
neate what grammar points should 6° taught and 
what others should be omitted. The Commission 
did not adhere rigidly to statistical fr j 
listing grammar points 
heavily in @€cision making. Ta any casc, the com- 

Pe rr so ED 

















plexitics which characterize the literary Janguage 
have been ommitted from “le francais fonda- 
mental”. 


THE ST-CLOUD METHOD 
(VOIX ET IMAGES DE FRANCE) 


As carly as 1951, a teacher’s college, the “Ecole 
normale de St-Cloud”, with its outstanding staff of 
linguists, phoncticians, psychologists and teachers, was 
sclected by the nationally sponsored CREDIF as a 
centre for rescarch concerning the development of a 
teaching method and the relevant materials. 


CHARACTERISTICS OF THE ST-CLOUD 
METHOD 


Behaviour Patterns — As described above, the St- 
Cloud method is based on the scientific sclection of 
vocabulary, structures, and grammatical points. It adds 
to this ‘‘not-so-new” idea of teaching living languages 


a new concept — that of including behaviour patterns 
of the people whose Tanguage is being learned. From 


CRs H age as means of ex- 
pression and communication which engage the resources 
of the entire being attitudes, gestures, mimic, intona- 
tion and rhythms of the spoken dialogue”. 


Research has proved that people from different na- 
tionalitics do not react the same way and do not say 
the same things in the same situations. The St-Cloud 
method presents the French way by “taking a _varicty_ 
of truc-to-life experiences out of contemporary French 
life splitting them into carcfull at it 
providing the stti S with “situations that gradually 
progress from the conerete to the abstract, The student 
is immersed in the sight and sound of his environment”, 
as cach verbal signal he hears is associated with a 
picture on the film-strip, showing clearly essential de- 
tails which cvoke the meaning expressed in speech”. 
Having in mind the teaching of rapid aural compre- 
hension, the St-Cloud method shows, in the taped dia- 
logues which accompany the film-strip, what_a French- 
man_would say when faced with a given stimulus. It 
has long been established that comprehension of the 
spoken word depends, in part, on the mental anticipa- 
tion of a probable utterance in a given situation. This, 
in turn, is dependent on the past experiences of the 
ustener. Thus an Englishman, learning French, na- 
turaily but incorrectly anticipates an English reaction 
expressed in French. This error often precludes his 
comprehending the Frenchman’s remarks.. The “St- 
Cloud” method climinates this difficulty by always 
teaching the Frenchman's natural response instead of 
the ability to translate what the Englishman would say. 
“The French Janguage, the product and expression of 
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a particular form of civilization, is thus always pre- 
sented in its natural context and living situations.” 


Emphasis on Taped Voice — In the St-Cloud meth- 
od, taped dialogues are xtremcly important since 
sounds, intonations and rhythms must be perccived to- 
gcther. “Each phonctic group forms a unit of meaning 
and rhyihm, by recording these and integrating them 
into the play of intonations of the language to be 
learned, we make a powerful impression on the stu- 
dent’s brain, which is extremcly sensitive to these 
rhythmic and melodic stimulations. Such stimulations 
are further strenghthened by the rhythm of the syn- 
chronous visual and audible perceptions, which creates 
in the classroom the natural conditions for language 
learning. In this connection, we have consistently 
taken into account the optimum conditions of auditory 
and visual perception and memorization, 


“The success of the method depends on this perfect 
imitation of the phonetic groups — imitation both of 
the correct pronunciation of the sound and of the 
rhythm and intonation. Never must one change the 
intonation and rhythm recorded on the tape. And the 
teacher may substitute his own voice for that of the 
recorder only if he is quite sure that he will observe the 
rhythms and intonations.” 


One of the main differences between the St-Cloud 
method and other audio-visual methods is the impor- 
tance given to the taped voice. With its accurate pho- 
netic pronunciation, perfect intonation and rhythms, 
the taped voice is the basis on which quick aural com- 
prehension is developed. The St-Cloud specialist be- 
lieve that a native teacher will be prone to separate or 
stress what has not been heard by his pupils in a given 
semantic group. This helps the students at the time, 
but plays havoc with their aural comprehension out- 
side the classroom, amongst French speaking people. 
Furthermore, the St-Cloud specialists are of the opinion 
that the taped voice gives more confidence to the stu- 
dents who hear semantic groups pronounced always 
exactly with the same intonation and rhythms. 


APPLICATION OF THE METHOD 


“Each of the 32 lessons of the method is a conversa- 
tion between two or three people, in which sometimes 
a male or female speaker (presenter) also has a part. 


“This conversation concerns some center: of interest 
of everyday life. There is no attempt made to exhaust 
the topic of this interest center and name or describe 
a series of objects or actions. The purpose, rather, is 
to present to the students the forms of expression which 
Frenchman may have to use in the chosen situations. 


“These situations are shown through filmstrips 
which are drawings, purposely simplified, so that the 


student’s attention may concentrate itsclf on some 
gesture or action, or on a person who speaks. The 
dialogues, closcly related to the drawings, are recorded 
on magnetic tape. 


“In this way, for cach picture of the filmstrip there is 
presented a corresponding semantic group which is the 
audible expression of the picture. At first, the student 
must hear the audible structure of this group and, at 
the same time, grasp its meaning. Next, in the course 
of the lesson, he will have to repeat it and, finally, to 
usc it spontancously by reflex action.” 


THE LESSON-UNIT 
Each lesson-unit is divided into three parts: 


(a) The Sketch, built around a centre of interest. Its 
purpose is to teach the constructions and vocabu- 
lary related to the 16 pre-selected themes men- 
tioned previously. 


(b) The “mécanisme grammatical’, the aim of which 
is (o teach the grammar points listed in “‘le francais 
fondamental”, As such, it stresses some gram- 
matical structures sccn in the sketch and includes 
more “mécanismes”, all of these being placed in 
a new situational context. The progression of 
grammatical points over the 32 lessons is con- 
structed in such a way that it begins with concepts 
without the use of which no communication is 
possible. Once the fundamental elements have 
been assimilated by the students, the “mécanis- 
mes” aim at giving the students practice in 
the spontancous use of personal pronouns, of 
the most frequent verbs, etc. “The more naturally 
the grammatical form is used by the person who 
speaks in the story”, and the more strongly its use 
is called for by the phrase preceding it, “the better 
will the student feel the meaning of the form 
considered”. 


(c) The Practical Phonetics, containing sound groups 
extracted from the sketch. This third section of 
the Jesson-unit enables the teacher to proceed 
methodically, according to a rational progression, 
in the teaching of certain sounds, always emphasiz- 
ing accurate imitation of intonation and rhythm 
since all phonctics are presented in structural 
form. 


AUDIO-VISUAL CLASSROOM PROCEDURES 


The first two parts of the Icsson-unit, the “sketch” 
and the “mécanismes” are taught in four interrelated 
phases which have distinct characteristics and specific 

" purposes, 


12 -PROFESSIONAL PUBLIC SERVICE — FEBRUARY 1965 





"anita aalior rod vlaweanainogs il aol 
TIvithiee.t Sur - ‘ 


| sing coud) otel bobivib 2i jinw-noes! fop8t 


al ensini te otinse » Lrvow ifud Aaied? aT (2) 

~adeser bas tioltseaines odt towel 0) of otoqnug 

“nein womans betaive-siq BI silt ot boiolsr yas! 
Mlewaivetq bosols 


rlokdve Yo mia ori \“Taolimawnny arealnvsbew” oT id) 
siagnay! al” of borell einiag wittengrg ol) dene of ¥ 
“mney ienean esenotie i pods 8A ."Lnomabool 
ebuloni bow dojoda od) of nee auioeis Jaden 
ri beselq, griod atoll Io ile /romsineadia” som 
jo fowaignqg olT  gxainod Inulieutia wor g 
-sy ei ational £6 oi} ive aaiog Icoliamnery 
neorice (iw eniged i ied yew « Ayoe oi bolo 
tt ajevintiOS on dod To sey mili worl 
sve ners Jainomabinl oni sn ollined 
uso” 2) jenobula aif yd vaiklimivas adod 
Ai galled), daobula off pniviy oe ik “soot 
1 yehwenayy Iaicawsq to) se eonminog) sil) 
(imino aft” 03s tier jnavool iaont oil 


ortw nowiog of) yd boey arial tester ery sei 
Su at YO o7Oin ON Bre som oft ol a ebns 
rose Gli” ni gaibccieen) oping ody ed xo! biclhes al 
mit oir to selooom alt lo) sobirte ots ihe 
» berwsheyit 
jUAy Gown Baiglows aaite.od) tysliony) 6it (a) 

1} Poles iid WIT stuodle oft mol boinguxs 
bo 2901q Of wodono! of) aleues tissi-apexal cil} 
Johengny lancet a of Huihwoss vilacibodiom 
Sanh (iw ayOowls..goouoa naifies We gitulyest oil) 
micdgent Dita abllenorai l6-outjsiimi slowed ari 
laiumite mh bslneesty. ot rojiatare le onthe 
nto? 

CAZVCaAIOLT SCOMBZAID TAUTIV-OMUV A 

“aod” sll Rien! ed! Ia aan ove dl of 


botalwalnl qwo! mi Micokl oie “someineem” edi bre 
ollioaqy bag sy inaegictiy Lalieib oved dal eaandq 


A MOTUG 


2801 YRAUWVGSY — JIIVATS SIJOUSA JANDI2Ss16aRF tr i 
s ¢ 


sitozaal oll 36) mace 

























terete 
va od wu 


 a0lsa doidw . 


Sooiteg sid ne aoe | nouliad 
to diod nvliaiml — aquotg ¢ 
ati Yo baa bewos oft To als 
ori! ogtuds ono deur wwe .moitene 
aif) bad oget adi no boboser mined 
aD Yo Mn gel soley awe elf cohen 
ott! avicede Mp Sd Jad oyoe mivp af of Tv 

“snoitenonal i 


bul 02 alt auvwiod exsomollib. nisin olf os 
“oq aly a sborbom (aualy-oibya toa hn } 


“On were wi iW .solew bogas orl oh savlg 
eculnd? baa nolenoni tesiiag 


“mo foun doip doidw aw saad off @. 
~<a sildisaqe buciD~2 ofT 
10 ateineie OF onoiq od Hive weloeot Svilen 
novin v ni aligqua sid yd Gantt peod tod pb 
ni) od) ak waabhure of} aqlod sitT cone 
tie ndlenadoyqanos Wane dod div ety 
lnarq gnidnege sonsTl Ispvoms oom 
rainlge ol! Io orm efsilninede buglD2 ait 8 
vik oft oF adachhnos moi aevlg opey b 
vcnwin bagnvokowg aqueng qian anni se 
anritglt bas moljaie tu) baie all isle x 


UOHTZM GSHT YO WOTTAMISEK 


uanronde % wt Bodsorn ort Yo zadeest SE oft Yo dani’ ; 
taniiunce jaitw ai ,elqoog ool vo owl Reowiod oo 
toy & tart oly (roto) rolesge olommal 30 plana a 


on 






ue 


howsind We 3Sines amos anisaces (oliMayevnds ag" © : 
ueidxe oO) obam Jqmoie on « aatT lil Yalyrve. to s 
oviozob wo oman bane wihos jeawuint adi to sigoW ao Pr 
at rarbitt seoquuq odT. 2anitos yo aside lo soles & | 
Hoitiw noiazcigxve Jo wavs or'! adetebusly ols Ol Ingeaty 


wroitnulie motels aff al say ot oval Yom 
i ' U 
Cee ¥ 






ne wi aosiz 
“yy, agaiwayb 


teal shod) wwode 
at) ini) o@ bonilqenia yloa 








“(a) Présentation — Bach new language expression is 
presented, by filmstrip and tape, in the context 
of a visual situation which gives it meaning, with- 
out intervention by the teacher. Students silently 
discover the meaning of what they hear in terms 
of what they sce. 


“(b) Explication — This phase confirms or corrects 
the student’s conceptualizations in the “Présenta- 
tion”. To achieve accurate comprehension, the 
teacher directs the student's attention to the 
significant details of cach picture. The teacher 
fixes the association of meaning and sound by 
returning to the tape-recorded expression and 
summarizing the discussion of cach picture. 


“(c) Répétition — Once comprchension is assured, 
the student assimilates the new expressions by 
reproducing them himself, The tape-recording 
is used as a model, and the repetitions are al- 
ways made in the presence of the corresponding 
picture from the filmstrip as further support to 
the association of meaning with sound, 


“(d) Transposition —- The teacher helps the student 
to transpose the new expressions from the situa- 
tions in which they were Icarned to a varicty of 
situations in which the student is capable of using 
them. Audio-visual aids are gradually withdrawn 
until the student is self-reliant in his use of the 
new acquisitions.” 


INTRODUCTION TO WRITTEN LANGUAGE 


The St-Clougeacthod is almost cntircly an grabaural 
method based “on the study of language structures 


through their intonation ang rhythm”. 


“He who Icarns by starting from written forms (even 
from some phonctic notations) necessarily tics this form 
to the meaning and pretends to be unable to understand 
what he has not seen in writing. He makes but little 
effort to hear, he hears less and Iess, and soon fails to 
hear without a written text. Nor can he express him- 
self without first going through the written form, No 
conversation is possible if the student docs not assume 
the immediate habit of passing directly from sound to 
meaning, and directly from micaning to sound, to ex- 
press himsclf.” 


In addition, “the written text encourages excessive 


analysis. This tends to obliterate the most essential ing a Canadian Version of “Voix ct 
° : : . # Pag ne ae nr 
element, which is the total perception of the meaning. ce™, This SUpplemenr, witch wit also be approved by 


of the scmatic group. it directs the student’s attention 
to problems of spelling and grammar; the reader wants 
to understand each word and refers word for word to 
whatever other Janguage he knows: he soon falls into 
literal translation.” 








To depend only on visual memory and disregard 
auditory memory almost completely is “a very debat- 
able teaching tradition, Expericnce shows that audi- 
tory memory, very rich in a child, gets lost for Jack of 
practice, 


“We must revive and train this auditory memory in 
the adult student and show him how well he can get 
along in the dimension of sound only.” 


St-Cloud specialists are convinced that it is so essen- 
tial that the teaching be fully phonetic at the beginning 
that the wrilten text is kept away from student's cyes 
at all times. Writing is introduced in Icsson 15 after 
140 hours of tuition (as comparable to total of 320 
hours at secondary school level). By then, the students 
have Icarned to distinguish and repeat all French 
sounds, It is through dictation of semantic groups that 


“the written language is given significance; the student 


is thus Ied to writing before taking up reading. 


Reading — Some reading takes place during the 
phonctic dictations mentioned above, thus training the 
student to go back from the written form to sounds. 
Actual reading texts, however, are introduced from 
lesson 22 on that is, after 210 hours of instruction. 


CONCLUSION 


he St-Cloud method is particularly useful when 
nglish-spcaking students who al-_y 
Tea afelatively high degree of reading compres 
Of several ycars_ of 
ranslation methods were used 











nc. are almost tonc deat-as far as aural compre- 

hension is concerned. By Compe INE SIGH to 
deal witht"? y, without using the written form . 
to make themselves believe that they understand the 


spoken word, the St-Cloud method alleviates these 
students’ fears of not understanding and brings them 


to a point where they can actively use their large passive 


vocabulary as soon as they have, so to speak, broken 
through the sound barrier. Being able to recognize 
aurally the words they alrcady know gives a tremendous 
lift to the morale of these students. They become more 
and more cager to speak, and thus are well on thcir 
way to a much greater fluency. 


As the fundamental french spoken in France differs 
sligntly from that which is spoken in Canada, two 
e . as A od 
Canadian universitics are currently working on devel- 
images de Fran- 





CREDIF, will permit the English speaking ‘student to 
perceive phonetic and word usuage differences in the 
French spoken in Canada. Research is also being done 
to establish a method of perfecting the language facility 
of the English speaking person who is almost bilingual. 
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February 25, 1966, 


ications Peter Lyman. 
LANGUAGE TRAINING ~- HULL 
Since the recommendations stated in the March 25, 


1655 report deal with further studies which could be done 
in this area, they are now quite irrelevant. Therefore, the 


following points are raised to complete the study. They 


are suggestions which stem largely from the study and 


’ 


which form the substance of conclusions as they might have 


been written last march. 


(1) Selection of students -- very important considerin 





applicants. Besides concentrating 


oS 


from volunteers, senior officers, previous students 


those who need French at work, other more subjective factors 
such as motivation and attitude should also be consicered. 
Our study showed that high motivation and a positiv: /citude 


towards speaking French were closely related to succ¢c 


The C.5.C., in cooperation with the departments 


snould take part in the selection process. The departments 
are fuliy aware of their own needs, but the Language school 
people are, of course, more expert in the fieic of lang ag 


training. 


(2) Post-course practice -~ according to our findin 
it was left entirely up to individuals. There were some 
students who took various measures to retain and buiid on 
cheir knowledge of French. . This practice seemed to have been 
a@ Significant factor in their continuing progress. Depart- 
ments might be encouraged to set up a system to channel these 
extra efforts of the students. A full-time officer might be 


aopointed to coordinate the students and the opportunities 


for them to practice and improve their French. 
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(3) Post-course usage at work -- also found to have quite 
an effect on the student's performance. In addition to being 
taught a language, the students should be conditioned to 
speaking it afterwards. Virtually all their French-Canadian 
colleagues will have a better knowledge of English than 
they of French. However, if they are to improve, English 
Canadians should be encouraged to persist in their efforts 
to speak French at work. It appeared easier for students 
who were on full-time courses to return to the office with 
this attitude since their improvement was considerably more 
noticeable due to their long absence. 

If the government is going to subsidize language 
training and suffer the loss of personnel time, it shoulc 
also be prepared to cover the initial loss of efficiency 
when English Canadians stumble through French conversations 
during their daily work. The object of language training 
is to increase the use of both languages, and the civil 
servant returning to work after a course should be strongly 


encouraged to use his newly acquired ability. 
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